
DETC
October 14-16, 2012
Santa Fe, New Mexico

FALL WORKSHOP



October 14, 2012

Welcome to the Distance Education and Training Council’s Fall Workshop!  We’re delighted you could join us for 
what promises to be an informative and memorable meeting.

In an effort to increase the ease of communication and provide more options for the delivery of content, you can find 
electronic copies of the Fall Workshop program on the meeting website. You also can visit the Fall Workshop website 
for more information on the presenters, follow along during sessions by viewing or downloading the handouts, fill out 
speaker evaluations—even take a look at the lunch menu. There’s also a PDF version of the Workshop program avail-
able for you to view and download to your phone or laptop.

If you’ve got a Twitter account, remember to use the phrase DETCWorkshop when tweeting about the meeting, and be 
sure to follow @DETCMeetings for up-to-the-second meeting news. Don’t have an account? Stop by the Registration 
desk in the Exhibit and Registration area for instructions on how to sign up!

Before the Workshop starts, please take a few moments to familiarize yourself with The Eldorado Hotel & Spa, the 
Workshop Schedule, and the Workshop Program:

On the following pages you’ll find a list of all the meals served during the Workshop and a one-page Workshop-at-a-•	
Glance schedule.

All session materials are included in the Workshop Program. Each blue sheet indicates the start of a new presentation. •	
The first page displays the speaker’s biographical information on the front and is lined for note taking on the back. 
When available, handouts follow the blue sheet. For sessions without printed handouts, electronic copies are available on 
the Workshop website, at https://www.eiseverywhere.com/ehome/detcworkshop/program/. Any supplemental material 
from presenters is also available online. 

The last page of each session’s materials is an evaluation form. You can use your laptop or smartphone to fill out evalu-•	
ations online at http://www.etouches.com/esurvey/detcworkshop. If you prefer not to use the online evaluation forms, 
paper forms can be filled in and deposited in the marked boxes at the registration desk. Also, you’ll receive an email with 
links to Workshop evaluations approximately one week after the meeting.

The list of attendees is included at the end of the program.  The list was current as of October 7th.  An up-to-date list is •	
available on the Fall Workshop website.

During the Workshop, we encourage you to reach out to your fellow conferees, share both successes and failures, and 
say what’s on your mind. By doing so you’ll become a full participant in the learning process, and all of us will benefit 
from the increased interaction and sharing of ideas. I look forward to learning and sharing with you.

Cordially,

 

Dr. Marianne Evans Mount
President, The Catholic Distance University
Fall Workshop Chair



Meal Schedule

6:00 p.m. Welcome Reception & Dinner: A Taste of New Mexico, Eldorado Court & Sunset Room
  Appetizers and Salads: Crisp Romaine Leaves, Shaved Parmesan Cheese, Cracked Black Pepper, Tomato 
  Confetti and Black Olive Crostini with Creamy Caesar Dressing; Ensalada of Jicima, Nopales, Sweet Red
  Onion, Ranchero Cheese with Lime Dressing
  Entrées:  House Smoked Pork Ribs with Molasses Barbecue Sauce; Santa Fe Pale Ale Roasted Breast of
  Chicken with Pico de Gallo and Cilantro Fresco; Hickory Smoked Brisket with Onions, Pickles, Jalapenos,
  Mustard and Tangy Barbeque Sauce; NY Strip Steak -- Grilled to Perfection 
  Sides: Roasted Baby Yukon Potatoes with Salt Crust; Fresh Green Beans with Herbed Butter; Ranch Style
  Beans; Warm Cheddar Biscuits and Jalapeno Cornbread
  Desserts: Southern Style Pecan Pie; Peach Cobbler a la Mode

SUNDAY, October 14th

8:00 a.m. Continental Breakfast, South Concourse 
   Fresh Fruit and Berries of the Season; Daily Creations from the Bakery
  New York Style Bagels with Plain and Strawberry Flavored Whipped Cream Cheeses, Sweet Cream Butter and
  Fresh Fruit Preserves; Thinly Sliced Smoked Salmon with Capers, Shaved Red Onion, Chopped Egg, Sliced
  Tomatoes; Farm Fresh Scrambled Eggs with Sausage and Jack Cheese on a Biscuit 
  Coffee, Tea, and Chilled Orange, Grapefruit, Cranberry and V8 Juices      
  
Noon  Lunch, Sunset Room
  Field Greens, Julienne Carrots, Cherry Tomatoes, Hothouse Cucumbers, Spiced Pumpkin Seeds with 
  Balsamic Dressing, Buttermilk or Raspberry Vinaigrette
  Southwest Mesquite Rubbed Chicken with Authentic Ancho Chili Mole
  Mousse Martini with Seasonal Berries 

6:00 p.m. Closing Reception & Banquet, Eldorado Court & Sunset Room 
  Frisée, Redoak and Cress Salad with Shaved Pear, Walnuts, Blue Cheese and Champagne Vinaigrette 
  Pan Asian Beef Tenderloin and Lemon Grass Ginger Shirmp with Chlie Plum Reduction 
  Patisserie Trio of Chiffon Cheesecake, Fruit Tart and Triple Chocolate Torte 
Those who selected vegetarian meals during the registration process should use the placard they received at registration to ensure 
they receive the correct entrées. 

MONDAY, October 15th
8:00 a.m. Continental Breakfast, South Concourse
   Fresh Fruit and Berries of the Season; Daily Creations from the Bakery
  New York Style Bagels with Plain and Strawberry Flavored Whipped Cream Cheeses, Sweet Cream Butter and
  Fresh Fruit Preserves; Heart-Healthy Warm Oatmeal served with Kiln Dried Raisins and Brown Sugar 
  Egg, Potato and Cheese Breakfast Burrito with Salsa Picante 
  Coffee, Tea, and Chilled Orange, Grapefruit, Cranberry and V8 Juices
  
Noon  Lunch, Italian Comida Buffet, Sunset Room
  Appetizers and Salads: House Made Caesar Salad with Hearty Romaine; Antipasto of Tomato, Mozzarella,
  Artichoke Hearts, Grilled Asparagus, Basil and Olive Oil Dressing; Panzanella Salad with Tuscan Bread; Penne
  Pasta, Baby Tomatoes, Sugar Peas, Kalamata Olives and Pesto Crema
  Entrées: Chicken Parmesan; Oven Baked Pizzas of Pepperoni and Quattro Fromagio; Fire Roasted Italian
  Vegetables; Garlic Bread Sticks and European Rolls 
  Desserts: Tangy Sweet Lemon Cream Cake; Cannolis with Chocolate and Pistachios

TUESDAY, October 16th



Workshop at a Glance

SUNDAY, October 14th
1:00 – 4:00 p.m. Registration, South Concourse
1:30 p.m. Research and Educational Standards Subcommittee Meeting, Anasazi South

3:00 p.m. Business Standards Subcommittee Meeting, Anasazi South
6:00 p.m. Welcome Reception and Dinner, Eldorado Court & Sunset Room

MONDAY,  October 15th
8:00 a.m. Continental Breakfast and Registration,  South Concourse
9:00 – 9:15 a.m. Welcoming Remarks
9:15 – 10:00 a.m. The Top Twelve Technologies of 2012
10:15 – 11:00 a.m. Community of Inquiry: An Intriguing Education Model
11:15 – Noon Being a Social Butterfly: Leveraging Social Media for Your Institution
Noon – 1:15 p.m.  Lunch,  Sunset Room

An Afternoon of Concurrent Sessions

1:15 – 2:15 p.m.
Working Successfully with State Regulators (Anasazi South)
OR 
Developing Successful Programs in a Competitive Market (Roundtable) (Anasazi North)

2:30 – 3:30 p.m.
Experience with the Department of Defense MoU Third Party Review (Anasazi South)
OR
Adhering to FERPA with Student Data in the Cloud (Anasazi North)

EVENING FREE

TUESDAY, October 16th
8:00 a.m.        Continental Breakfast, South Concourse
9:00 – 10:00 a.m. Surviving the State Authorization Roller Coaster Ride
10:15 – 11:45 a.m. When Change is the Norm: Negotiating the New Requirements in Outcomes Assessment
Noon – 1:00 p.m. Lunch,  Sunset Room
1:00 – 2:45 p.m. Navigating DETC Accreditation
3:00 – 3:45 p.m. DETC Staff Answers Your Questions About Standards, Policies and Procedures 

3:45 – 4:00 p.m. Workshop Wrap-up

6:00 p.m. Closing Reception and Dinner, Eldorado Court & Sunset Room

Schedule subject to change.

Note: All General Sessions during the Workshop will take place in Anasazi South.  



Distance Education and Training Council 2012 Fall Workshop

The Top Twelve Technologies of 2012

Monday, October 15th
9:15 -10:00 a.m.

Presented by:

Ms. Erika Yigzaw, American College of Healthcare Sciences

Ms. Erika Yigzaw joined the American College of Health Sciences in 1997 and is the institution’s 
Chief Institutional Officer. She focuses on the coordination and delivery of online classes and oversee-
ing implementation of ACHS’s compliance and outcomes assessment programs. And, as Chair of the 
Curriculum Committee at ACHS, she works with Subject Specialists to develop new curriculum and 
course updates.
 
Before joining the College, she practiced corporate law with Bell Gully Buddle Weir, New Zealand’s 
leading commercial law firm. While practicing law, she was involved in the natural health industry 
in corporate establishment and development, regulatory compliance, mergers and acquisitions, and 
product development. In addition to her many responsibilities at ACHS, Ms. Yigzaw serves as an advi-
sor to the Aromatherapy Registration Council in the U.S. She is an Oregon state licensed teacher. Ms. 
Yigzaw graduated with a first class honors degree in law from the University of Otago Law School in 
Dunedin, New Zealand and was admitted to the New Zealand Law Society in 1995. She also holds a 
Bachelors in Commerce degree from the University of Otago with a major in Education and Health 
Care Economics.



Distance Education and Training Council 2012 Fall Workshop

                   
Please rate the following subjects:         Excellent    Good          Fair        Poor    Awful

The topic1.      	 			 				
 

Presenter’s command of subject matter 2. 	 			 				

The method of presentation3. 			 	 			 					

Usefulness of the information 4.   	 			 					

5.   Opportunity for questions and  	 			 				
 discussion 
6.   Audiovisuals as an aid   	 			 				

 to understanding the topic

Overall quality of the presentation7. 		 	 			 				

8.   What was your favorite part of the presentation?

What was your least favorite part?9. 

 What is one thing you learned from this presentation? 10. 
 

Would you like to see this speaker present at Future DETC Meetings (circle one)? 11. 
 
    Yes    No

Thank you for your cooperation in evaluating the speakers! Remember, you can complete your 
evaluation online at http://www.etouches.com/esurvey/detcworkshop!

DETC Fall Workshop
October 14-16, 2012

The Top Twelve Technologies of 2012

Ms. Erika Yigzaw, 
American College of Healthcare Sciences



Distance Education and Training Council 2012 Fall Workshop

Monday, October 15th
10:15 -11:00 a.m.

Community of Inquiry: An Intriguing Education Model

Presented by:

Dr. Leslie Gargiulo, Ashworth College

Dr. Leslie Gargiulo is Chief Academic Officer at Ashworth College. She manages all curriculum, in-
struction and accreditation matters. Since 2003, Dr. Gargiulo has been an integral administrator and 
faculty at three accredited online universities. She was instrumental in building a new online university 
achieving national accreditation through the Distance Education and Training Council (DETC), and 
was a principal architect in achieving eligibility for WASC regional accreditation. She led an education 
consulting firm working with state university systems, community colleges, and school districts on 
program evaluation and data analysis, and brought international exposure through comparative stud-
ies. Dr. Gargiulo earned her Ph.D. in comparative education from the University of California, Los 
Angeles, Masters in philosophy from University of California, Riverside, Masters in physics from San 
Jose State University, and Bachelors in chemical engineering from University of Illinois. 

Mr. John Riser, Ashworth College’s Director of Education Operations, has a Master’s Degree in 
Production and Operations from Georgia State University and earned his Bachelor of Science Degree 
in Management from Clemson University. John was awarded the Carl A. Bramlette Jr. Scholastic 
Achievement Award for outstanding Academic Achievement in 2006. He manages the administration 
and development of all high school and career program. Recently John managed the development of 
an all new High School curriculum that was one of the first programs to adopt the Common Core 
Standards. 

and

Mr. John Riser, Ashworth College



DETC's Fall Workshop
October 14-16, 2012

Santa Fe, NM

John Riser
Leslie Gargiulo, Ph.D.
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Theory in distance education
Community of Inquiry Framework (COI)
COI Framework
◦ Cognitive Presence
◦ Social Presence
◦ Teaching Presence
COI Research
Application
◦ Institution, students
◦ Identify constructs
◦ Application and project
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History of theory use is long and variegated1

Early theories included industrial production 
(Peters) with focus on institutional delivery, not 
teaching/learning
Didactic  Conversation within the industrial 
model (Holmberg), focused on instructional 
delivery/design.

Today, transactional issues (teaching/learning) 
predominate over structural constraints 
(geographical distance, organization)

1. Garrison, Theoretical Challenges for Distance Education in the 21st Century: A Shift from Structural to Transactional 
Issues International Review of Research in Open and Distance Learning, Vol. 1, No. 1 (June 2000).

3

Transactional Distance (1970-80’s)
◦ Individualization, dialog, autonomy
◦ Challenge: TD is one part of larger system

1. Michael G. Moore (ed.), Theory and theorists, European Distance Education Network. Castelldefels: October 27th 2006

4

5

Systems Theory – open set of systems with feedback 
interdependencies (1990-early 2000)

With new interactive technology we have potential for dialog 
between learners and a new form of learner-learner autonomy 
reducing the transactional distance for each student.

TD

The Community of Inquiry theoretical framework 
represents a process of creating a deep and meaningful 
(collaborative-constructivist) learning experience through 
the development of three interdependent elements - social, 
cognitive and teaching presence.1

1. http://communitiesofinquiry.com/model



Social PresenceSocial Presence

Teaching 
Presence
Teaching 
Presence

Cognitive 
Presence
Cognitive 
Presence

“The ability of participants in a 
community of inquiry to project 
themselves socially and emotionally 
– as ‘real’ people;  the degree to 
which participants feel socially and 
emotionally connected.

“The extent to which learners are 
able to construct and confirm 
meaning through sustained reflection 
and discourse in a critical COI”

“The design, facilitation and direction 
of cognitive and social processes for 
the purpose of realizing personally 
meaningful and educationally 
worthwhile learning outcomes” 

Source: Garrison, Anderson & Archer, 2001

Social presence
◦ Can be (strongly) felt by participants in computer-

mediated communication1

◦ Perception of social presence are linked to student 
satisfaction in online courses2

◦ Relationship of social presence to course design 
factors-social context, communication interactivity3

◦ 1. (Walther, 1994;Gunawardena, 1995; Tu & McIsaac, 2002; Richardson & Swan, 2003)
◦ 2. (Gunawardena, Lowe & Anderson, 1997; Tu, 2002; Richardson & Swan, 2003)
◦ 3. (Tu, 2000; Tu & McIssac, 2002)

Online discussions rarely goes past the 
exploration stage ( Garrison & Arbaugh, 
2007;Januka & Anderson, 2000)
If participants are tasked with problem 
solution along with direction and facilitation, 
online discussions proceeds to integration 
and resolution (Murphy 2004, Shea & 
Bidjermo, 2008)

9

Teaching Presence
◦ Strong correlations between learner’s perceived & actual 

interactions with instructors and their perceived 
learning1

◦ Strong correlations between teaching presence and 
student satisfaction and perceived learning in online 
courses2

◦ Teaching presence linked to development of a sense of 
community in online courses (Shea, Li, Swan & Pickett, 2005)

◦ Critical importance of teaching presence to successful 
online learning3

◦ 1. (Swan, Shea, Fredericksen, Pickett, Pelz & maher, 2000; jiang & Ting, 2000; Richardson & 
swan, 2003)

◦ 2. (Shea, Frederickson, Pickett & Pelz, 2003; Shea, Pickett & Pelz, 2004)
◦ 3. (Garrison & Cleveland-Innes, 2005; Murphy, 2004; Swan & Shih, 2005; Vaughan & 

garrison, 2006; Wu & Hiltz, 2004)

11

Challenge is to identify the constructs and metrics to measure.   
Most early research to date has been exploratory and qualitative.

Analysis of the COI framework was 
significantly enhanced by the development of 
the Practical Inquiry Model (PIM) instrument
◦ A unified instrument has approximately 34 to 37 

items that surveys students’ perceptions of their 
online learning experiences.
◦ The instrument was validated and refined in several 

studies (e.g., Shea, Li, & Pickett, 2006; Arbaugh, 
Bangert, & Cleveland-Innes, 2010; Arbaugh et al., 
2008; Swan et al., 2008, Shea & Bidjerano, 2009a). 

12



Diaz et al. (2010) administered the PIM survey to 
413 graduate and undergraduate student
◦ Social presence factors were rated as least important.
Shea and Bidjerano (2008) developed a structural 
equation model of self-perceived cognitive 
presence based on responses to a PIM survey 
from over 5,000 learners. 
◦ Social presence factors predicted very little additional 

variance. Most of the social presence indicators 
influencing learner satisfaction consisted of 
individualized student activities, not group-based ones.

13 14

• Garrison, Cleveland-Innes, and Fung (2010) also raised 
interesting unanswered questions about the importance of social 
presence.
• Teaching presence predicted 52% of the observed social presence 
effect. The results suggest that teaching and social presences are 
highly correlated 
• They proposed a fourth construct which they called “learner 
presence,” characterized as a combination of self-efficacy and 
individual effort.  

American Public University Study
◦ 28,877 surveyed, 38.91% response rate
◦ Students perceptions of adequacy of the online medium 

for social interaction may be significant for retention
◦ Technology may be a prime determinant of students 

perception of adequacy
◦ Institutional investment in social networking and rich 

interactive technologies may significantly impact 
retention

University of Albany Study
◦ 20,000 surveys
◦ Positive correlations between learning, satisfaction and 

teaching presence
◦ Better student ratings of faculty who used teacher 

presence training

The recurring suggestion 
◦ Social presence is of questionable value in the 

online higher education learning experience 
because it does not appear to have an important 
effect on cognitive presence. 
◦ Appropriately structured learning materials, timely, 

non-contiguous, one-on-one instructor–learner 
communication, and a teaching focus that enhances 
individual learner attributes and effort may be the 
best prescriptions for effective online learning in 
higher education.1

1. Annand, 2011, Social Presence within the Community of Inquiry Framework, The International Review of 

Research in Open and Distance Learning.
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Ashworth College is an online distance 
education provider operating since 1987. 
◦ 60 Career Programs, 2 High School Programs and 

45 Degree programs.
◦ High School Program 
 High annual enrollments however low first course 

start-rates and low rate of continuing.
 Low numbers of “disqualified” students. (students who 

submitted required documents)
◦ College Programs
 Higher start-rates, but low rate of continuing

17 18

Financial aid 
options

Offline learning

Scholarships

Career 
counseling

Alumni 
association

Same stage of life

Similar interests

Online learning

Available 
tutors

Affordable

Accredited

Available 
reps Good 

reputation for area 
of study

Technology

Fits with work 
schedule

Reps know about programs

Reps 
know about school

Flexible course times

Successful graduates

Informative website

Quality instructors
Cares about success
Good reputation

overall

Worth the cost

DERIVED IMPORTANCE

PE
R
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R

M
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C
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Non-
Critical 

Strengths

Non-
Critical

Weaknesse
s

Critical
Strengths

Critical 
Weaknesse

s

Current 
Students



Question Onlin
e 
High
Schoo
l

Online 
Associat
es

Bachelor’
s

Face-to-face interaction 
with the instructor is:

An important part of the 
learning process for me.

22% 9% 12%

Somewhat important to me. 33% 30% 26%

Not necessary for my 
success.

45% 61% 62%

Participating in face-to-face 
classroom discussion is:

A central part of my 
learning style.

17% 7% 10%

Somewhat important to me. 35% 31% 28%

Not so important to me. 48% 62% 62%

Do you like to work 
independently?

Sometimes, but I like to 
have help available when I 
need it.

65% 52% 51%

Yes, I enjoy figuring things 
out for myself.

34% 48% 48%

No, I prefer a structured 
classroom to do my best.

1% 0% 1%

Question Online 
High
School

Online 
Associate
s

Bachelor’
s

In what type of setting do you 
learn best?

Independent study--self-taught 
learning.

24% 37% 35%

Student centered learning--work 
on my own, but ask questions as 
needed.

65% 58% 61%

Teacher directed environment--
all details explained.

10% 5% 5%

Face-to-face interaction and 
feedback from other classmates 
is:

Important to me. 16% 8% 10%

Somewhat important to me. 43% 41% 40%

Not so important for me. 41% 51% 51%

I rely on the instructor to remind 
me of assignments and 
deadlines:

Rarely 43% 66% 67%

Sometimes 48% 31% 30%

Almost always 9% 3% 3%

•9689 responses to the HS survey
•1730 responses to the Associate survey
•survey is delivered at the start of the program

High 
School

BachelorsAssociate

Social Presence
◦ “3D Instructor” someone who is seen as real and has a life 

outside of the course
◦ Introduction to new students
◦ Discussion threads and forums that are not course related.
◦ Showing respect and care for others
◦ Commitment to others and building trust
Teaching Presence
◦ Defining clear course objectives and expectations
◦ “Visibly” Present in the course daily
◦ Coaches and guides learners to keep pace
◦ Encourages questions regarding activities and assignments
◦ Reinforces pacing on assignments
◦ Announces all changes to the course
◦ Conducts private correspondence to students to give “gentle 

or firm” guidance as needed.
Cognitive Presence
◦ Sets high expectations for inquiry by students
◦ Respond to discussions, assignments in a way to probe and 

challenge students to encourage deeper understanding
◦ Learners respond to other learners discussion to promote 

sustained communication

Source: “Designing for Learning”, Dr. Boettcher. 
www.designingforlearning.info/services/writing/ecoach/tips/tip51.html
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Make comments about current events 
and personal life in the chat room
Automated welcome and retention 
emails with instructors signature
Start discussions about things other 
than the course work.

Ask for submissions, set a date
Create “instructor notes” in the course 
with instructor signatures
Use pictures of the instructors
Participate in chat sessions and post 
daily announcements

Set standards for instructor comments 
and grading feedback.
Encourage Peer to Peer discussions
Provide on-demand resources

Began the process of identifying students at 
risk of stopping by changing our course end 
survey to include questions to measure COI 
areas.
◦ Online or web-based communication is an excellent medium for social 

interaction.
 Strongly Disagree 4.4% (81) 
 Disagree 2.9% (54)
 Neutral, neither agree or disagree 34.1% (630) 
 Agree 41.4% (765) 
 Strongly Agree 17.3% (319) 

22

Teachers as Contracted Graders
◦ Low direct contact with the student
◦ Dependent on customer service model to handle 

student questions

Teachers hired Full-Time
◦ Create an everyday presence in the class
◦ Reach out to students directly to encourage and 

to hold accountable.
◦ Provide direct assistance with the course

Helping students become part of a 
community.

24

o Students able to 
interact with other 
students

o Form groups by 
interests and program

o Receive support help 
from the staff



Formative stages of scoping out a research 
study
Identifying constructs and metrics
Defining parameters, populations
Defining operations

Look forward to sharing our progress in April.

25
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evaluation online at http://www.etouches.com/esurvey/detcworkshop!

DETC Fall Workshop
October 14-16, 2012

Community of Inquiry: An Intriguing Education Model
Dr. Leslie Gargiulo, Ashworth College

 

and

Mr. John Riser, Ashworth College
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 Being a Social Butterfly: 
Leveraging Social Media for Your Institution

Monday, October 15th
11:15 a.m. -  Noon 

Presented by:

Mr. Joe Mulvihill, PlattForm Higher Education

Mr. Joe Mulvihill joined the team at PlattForm in 2006 and currently serves as Search Engine Op-
timization Manager. By heading up the SEO and Social Media initiatives at PlattForm, he has helped 
numerous colleges and universities achieve maximum website performance as part of their marketing 
strategy.

A graduate of the School of Business at the University of Kansas, Mr. Mulvihill earned a Marketing 
degree and began working in the online marketing realm. A five-year veteran of the educational mar-
keting industry, his expertise includes nearly seven years experience in online marketing.



How to Be a Social Butterfly: 
Leveraging Social Media for Your 
Institution
Joe Mulvihill
SEO Manager

Social Media Landscape

http://www.youtube.com/watch?v=ZQ
zsQkMFgHE

http://www.youtube.com/watch?v=ZQzsQkMFgHE

Agenda

• Changes in the path to enrollment
• Creating an effective social campaign
• How to measure campaign success
• Social monitoring benefits

Agenda

• Changes in the path to enrollment
• Creating an effective social campaign
• How to measure campaign success
• Social monitoring benefits

Path to Enrollment

• Now includes social media
• Your admissions/marketing knowledge 

puts you ahead of the game
• Social is a solidifier that drives home 

the aspiration; can be good from a 
referral standpoint

Example Communication



Example Communication Where and When

• Social media should be used 
throughout enrollment process

Traditional 
Media

Interactive

Outdoor

Referral

Contact Interview Application Enrollment Start

Graduate

Don’t forget about job 
placement and alumni 
networking!

Agenda

• Changes in the path to enrollment
• Creating an effective social campaign
• How to measure campaign success
• Social monitoring benefits

Creating an Effective Campaign

• Strategic planning
• Build where the people are
• Start small and then expand
• Division of roles & responsibilities

Strategic Planning
• What are your goals?

– Why are you participating in social media?
– What are you hoping to achieve?

• Who are you targeting?
– Current, prospective, former students
– Faculty and staff
– Community members

• Guidelines
– Internal/external regulations 
– Formal stance will bring clarity to fuzzy 

situations

Asset Creation & Optimization

• Where your target market is active 
– Build where the people are, not where 

you think they are
– Create a formal, branded presence 

(page, profile, channel etc.)
• Start with one or two networks

– Gain experience and knowledge
– Expand once the foundation is set 



Division of Roles

• Who is responsible for social media
– Initiate training
– Set expectations

• Communication decision tree
– If this, then that
– Correct answers or point in the right 

direction

Good Social Media Is…

• Represents the brand
• Builds relationships
• Conversational
• Establishes the school as a community
• Support other marketing initiatives

Bad Social Media Is…

• Just a broadcast medium
• A soap box
• Focused on lead generation
• Overly promotional



Agenda

• Changes in the path to enrollment
• Creating an effective social campaign
• How to measure campaign success
• Social monitoring benefits

“Everything begins with the end in mind. 
What does the end look like? What is it 
that you are trying to achieve? The 
challenge comes when business strategy 
and social strategy work against each 
other, where the outcome is going to hurt 
each other. The best option is to stop, 
rethink why you’re doing this in the first 
place—alongside the objectives of 
consumers—and then re-create.” 
– Brian Solis, Principal Analyst, Altimeter Group, 

eMarketer

What is Success?

• Exposure, engagement, or community-
building

• Clearly define what constitutes 
reaching the goals that have been set

Measurement Ideas

• Engagement/comments
– Types of comments
– Interaction with posts

• Referral traffic sent to branded website
– Time on site
– Page-depth of visit

• Inquiries generated
– Directly through social media
– Indirectly through the website, after visiting 

social media

Depth of Reporting



Agenda

• Changes in the path to enrollment
• Creating an effective social campaign
• How to measure campaign success
• Social monitoring benefits

What is Social Monitoring?

• Identifying what people say about 
your brand, outside of your official 
social media presence
– Blogs
– Tweets
– Posts 
– Images
– Conversations

“Consumers are discussing companies 
online, offering advice and even 
criticizing brands, whether or not these 
brands are active in the social space.” 
– eMarketer



Benefits of Social Monitoring

• Brand monitoring
• Identify brand advocates/detractors
• User-generated content leveraged for 

actionable insights
• Competitive research
• Retention

Retention Case Study

• Student posted on Twitter that she was 
considering dropping out of school

• Flagged through social monitoring and 
elevated to the school

• Student concerns were personally 
addressed and decision was made to 
stay in school

Summary

• Changes in the path to enrollment
• Creating an effective social campaign
• How to measure campaign success
• Social monitoring benefits
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Leveraging Social Media for Your Institution

Mr. Joe Mulvihill, PlattForm Higher Education
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An Afternoon of Concurrent Sessions
Monday, October 15, 2012

Each concurrent session will be offered once. Concurrent Sessions South will take place in the Anasazi South room, 
and Concurrent Sessions North will take place in the Anasazi North room.

The day will end after the second set of concurrent sessions. If you aren’t using the online speaker evaluations, please 
remember to deposit your completed paper evaluations in the boxes at the registration desk. 

Enjoy the Free Evening, and remember to be back in the Anasazi South room at nine o’clock tomorrow morning!

Concurrent Sessions South: 
Anasazi South Room

Concurrent Sessions North 
Anasazi North Room

Successful Working Relationships 
with State Regulators
 
1:15 - 2:15 p.m.

Developing Successful Programs 
in a Competitive Market (Roundtable) 

1:15 - 2:15 p.m.

Experience with the Department of Defense 
MoU Third Party Review

2:30 - 3:30 p.m.

Adhering to FERPA with 
Student Data in the Cloud 

2:30 - 3:30 p.m.
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Successful Working Relationships with State Regulators 

Monday, October 15th

1:15  - 2:15 p.m.  
 

Anasazi South

Presented by:

Dr. Jennifer Diallo, Oregon Higher Education Coordinating Commission

Jennifer Diallo is the Director of Degree Authorization in the new Oregon Higher Education Coor-
dinating Commission. Her prior work experience includes monitoring and evaluation of government 
and grant-funded projects as well as instruction at the college level. Jennifer grew up in the Virginia 
suburban area of Washington, D.C. and graduated from University of Oregon (B.A. dual major in 
Economics and International Studies) and Portland State University (Master’s in Education). Diallo 
worked for eight years in Africa, first as a Peace Corps Volunteer in Cameroon and then later spent five 
years in Chad and northern Cameroon as Project Manager and Training Advisor for USAID com-
munity development projects and United Nations school curriculum and teacher training projects for 
CARE International.

Since returning to Oregon in 1996, her career has been focused on education, training, career develop-
ment, and technology at the high school and college level. She taught university French courses and 
International Baccalaureate Economics, Geography and History in a French Immersion high school 
program for seven years prior to joining ODA as a program evaluator in 2007. Diallo was promoted 
to director in 2011.



Distance Education and Training Council 2012 Fall Workshop

 
Please rate the following subjects:        Excellent    Good          Fair        Poor    Awful

The topic1.      	 			 				
 

Presenter’s command of subject matter 2. 	 			 				

The method of presentation3. 			 	 			 					

Usefulness of the information 4.   	 			 					

5.   Opportunity for questions and  	 			 				
 discussion 
6.   Audiovisuals as an aid   	 			 				

 to understanding the topic

Overall quality of the presentation7. 		 	 			 				

8.   What was your favorite part of the presentation?

What was your least favorite part?9. 

 What is one thing you learned from this presentation? 10. 
 

Would you like to see this speaker present at Future DETC Meetings (circle one)? 11. 
 
    Yes    No

Thank you for your cooperation in evaluating the speakers! Remember, you can complete your 
evaluation online at http://www.etouches.com/esurvey/detcworkshop!

DETC Fall Workshop
October 14-16, 2012

Successful Working Relationships with State Regulators
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Developing Successful Programs in a Competitive Market

Monday, October 15th

1:15  - 2:15 p.m.  
 

Anasazi North

Presented by:

Mr. Ron Gregory, Gregory & Partners

Mr. Ron Gregory worked for more than a dozen years as an executive in the marketing and call center 
areas of DETC institutions. During his 10 years at ICS Learning Systems – now Penn Foster Schools 
– he served as the VP-Marketing, generating millions of inquiries and doubling U.S. enrollments in 
three years. After serving as International Managing Director, overseeing operations in 12 countries, 
Ron was promoted to COO/EVP-Marketing with P&L responsibility for $100+ million in revenues.
 
More recently Ron was the VP-Marketing for Ashworth College in Atlanta, where he introduced 
sophisticated marketing methods, including predictive modeling, SEO, SEM, and email marketing. 
Ron’s combined experience totals over 30 years in the distance education and direct marketing fields. 
He holds a bachelor’s degree in mass communications and an MBA in marketing, both from the Uni-
versity of South Florida, Tampa. 



Offering Game-Changing Solutions
for Marketing in Education

A Presentation/Roundtable at the 
2012 DETC Fall Workshop

Developing Successful Programs
In a Competitive Market

Led by Ron Gregory, President,

Outline of Session
Introduction and Background

Reason for Session
Format of Session

Importance of new programs achieving 
market success
Description of what success looks like in 
a for-profit education environment
Suggested basic process for determining 
new programs to develop
Tips and techniques for developing 
winning programs
Roundtable discussion of topic by 
attendees

Introduction and Background

Reason for Session
Clarify the importance of new academic programs 
becoming successful in the marketplace
Describe “success” in a for-profit education market
Define a basic, step-by-step process
Share tips and techniques among us for developing 
winning programs

Format
Presentation to get the conversation started
Roundtable discussion among the attendees
Jump in any time with comments.  Please!



Importance of Successful Programs

Issues when programs don’t succeed:
Financial

• Sunk costs of money and time to develop
• Opportunity cost – not having developed a successful 

program instead
• Expensive to support programs that don’t appeal to 

prospective students
Marketing and Academic

• Higher marketing and enrollment costs
• Poorer retention rates
• Lower grad rates

Reputation
• Students, accreditation agency, other schools

Importance of Successful Programs

Benefits of successful new programs:
Financial

• Growth of enrollments, revenue, and profit
• Profits can be reinvested to produce more programs and 

attract more students
• Cost to support a winner is justified by its profit

Marketing and Academic
• Great programs attract more qualified students
• Statistics improve:  Enrollment, retention, grad rates

Reputation
• Students spread the word – via referrals and social media 

– adding low-cost enrollments
• Accreditation agencies and competitors take notice

What Success Looks Like
-- in a For-Profit Environment

Enrollment success
Inquiry Generation

Compared to your average program:
• More interest for new program appears in social media
• Google and organic sources drive more traffic to page
• Students in the new program send you more referrals
• Google Search clicks cost less or avg. position is 

higher
• Lower cost per inquiry

Funnel Management
• Higher conversion rate
• Inquirers enroll faster with fewer conversion messages
• Increased open rate for conversion emails and mailings
• Lower cost to enroll inquirers



What Success Looks Like
-- in a For-Profit Environment
Student success

Instruction and learning
• This is an academic and instructional design 

topic, which is not the focus of this session
Retention

• Affected by academic concerns, as well as 
behavioral, attitudinal, social, and financial 
issues

• However, since successful programs have 
more appeal to students, usually more of them 
want to finish and graduate, resulting in higher 
retention

Graduation Rates
• Higher retention leads to higher grad rates

What Success Looks Like
-- in a For-Profit Environment

Graduate placement success
Career Services

• More employers attracted to interview graduates
• More entry-level jobs available in field of study
• More graduates are placed in their field
• More grads promoted within their current career

Accreditation
• Better stats reported publicly and to accreditation 

agency
Reputation

• Higher placement rates lead to more effective 
conversion messages and increased enrolls

• Testimonials from placed grads help recruit new 
students

Steps to Selecting New Programs 
with Potential for Success
Identify Research Resources

Past experience and areas of specialty
Accrediting Commission policies
Advisory Panel members
Accepted curricula
Other institutions
Online resources – CIP, O*Net, OOH, etc.
Professional organizations and trade groups
Potential employers
Students and alumni
Prospective students

Employ Research Techniques to Gather Info
Conduct Due Diligence
Select New Program to Develop



Techniques to Research Potential 
Enrollment Success

Review past successes and failures
Your school’s past areas of specialty and expertise
Your own past experience and that of colleagues and staff

Make sure Accrediting Commission policies and accepted 
curricula standards allow development

Do you have the necessary resources to develop the required 
curricula and to train/instruct in the program?
Does program require hands-on training or in-person instruction?
Is program similar enough to current programs to avoid the 
required onsite visit between accreditation renewals?

Benchmark other schools
How successful has the program been for them?
Have they expanded into similar programs recently?
How has the program been designed?  (May require enrolling.)

Techniques to Research Potential 
Enrollment Success

Research online resources for ideas
DoE offers dozens of reports and stats on the NCES site
Check the CIP database on the NCES site: 

• 354 new programs in the 2010 CIP database since 2000
• CIP “Wizard” allows quick reference to new programs in an area 

related to your current programs
The O*Net site allows you to search for detailed reports on 
occupations by CIP code, including  “Bright Outlook Occupations”
The Bureau of Labor Statistics site offers Employment Stats, and 
the Occupational Outlook Handbook, which includes projections 
for growth in each occupation.
Google Insights for Search (now part of Google Trends) tracks 
trends in keyword searches, and what interests are trending now.
Other sites with career trends or career mapping:  Indeed, 
SimplyHired, CareerPlanner, and Monster.

Techniques to Research Potential 
Enrollment Success

Work with professional organizations and trade groups 
representing workers in potential fields

Define needed training in current occupations
Identify rising occupational specialties
Obtain commitments or interest in endorsements
Solicit guidance in developing/reviewing curricula 
Add to adjunct faculty with recommended members

Conduct surveys with current stakeholders
Ask your Advisory Panel members for their views of industry 
trends and growing occupational areas
Students, alumni, faculty – ask their opinion about potential new 
programs
Prospective students – if available in a similar program area, 
their opinions are critical to success



Techniques to Research Potential 
Grad Placement Success

Interview potential employers
Survey their interest level for hiring grads from a program 
designed to meet industry standards or trade group specs

Look for occupations with numerous openings
For placement success, look at the projected number of jobs 
on O*Net for 2010-2020, not the growth rate.

• Bicycle Repairers:  Fast, 29%+ growth, but only 6K jobs
• Accountants:  Just 10-19% growth, but 450K jobs

Can you beat out the competition in placements?
See how many schools offer the program and estimated grads
Are there any big “brand name” schools competing?
Can you develop fresher, more updated courses or training 
modules, versus the competition?

Techniques to Research Potential 
Grad Placement Success

Characterize the career field as a whole
Does the career path allow for promotions from entry level?
Are graduates of the program likely to refer others or not?
Is the program likely to increase the reputation of the school?

Activate or ramp up your career services area
Research for new employers that hire program’s grads
Once launched, set up relationships with potential employers
Hire a full-time person who works to place grads
Set realistic expectations for students regarding the potential 
for a quick hire in their field of study
Equip grads with the tools and skills needed to conduct a 
successful job search
Thoroughly prep students and grads for interviewing

Conducting Due Diligence for Success

Write up position papers for finalists
Once potential programs have passed the above 
screenings, have staff write up all the pertinent facts in a 
position paper
Include the costs for developing each program versus an 
estimated return
Compare the pros and cons of each potential program
Ask your Advisory Panel members or other trusted 
sources for their reviews and opinions

Decide on the program
Choose the program or programs you want to develop
Select a logical order for development, based on 
marketing and placement success



Roundtable Discussion Time!
What are your thoughts?

Other ideas for research resources?  Or techniques?

How important do you consider the marketability of new 
programs before their development?

Is this less important if the program lies in your current areas?

How involved is your marketing/admissions staff in your 
program development decisions?

How closely do you review competing programs before 
developing your own version?

Have new accreditation policies caused you to re-think what 
new programs you might develop? Or increase research?

Do you tailor new curricula to match the suggestions or 
requirements of industry or professional groups?

Roundtable Discussion Time!

How much do you consider the employability of grads 
when developing new programs?

Do you have (or plan to develop) a strong career services 
area?  Do you have staff assigned to this area?

Are you planning to introduce any type of in-person 
training, to enter into new programs or to improve your 
curriculum in existing programs?

How important are referrals from grads to your decision to 
develop a program?

Do you consider how it would affect your reputation when 
you consider a new program?
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Experience with the Department of Defense 
MoU Third Party Review

Monday, October 15th

2:30  - 3:30 p.m.  
 

Anasazi South

Presented by:

Dr. Jeff Cropsey, Grantham University

Dr. Jeff Cropsey, since his retirement from DoD in 2010, has been the Vice President for Strategic 
Initiatives with Grantham University. Prior to his retirement he had been the Director of DANTES 
from 2005 to 2010. Dr. Cropsey’s career spanned over 40 years of DoD service including positions in 
the Army, Air Force, Navy and DANTES. During his career he was honored with five armed services 
civilian meritorious service awards including the Secretary of Defense Medal for Meritorious Civilian 
Service.

In 2007 he was appointed by the Secretary of Veterans Affairs to the Veterans Advisory Committee on 
Education, providing advice to the Secretary on education issues. At the Nashville CCME Symposium 
in February 2010, Dr. Cropsey received the CCME President’s Award for his significant contributions 
to military education.



www.grantham.edu

Department of Defense Memorandum of Understanding 
3rd Party Assessment Process  

The Grantham University Experience

DETC Fall Conference October 2012

Jeffrey P. Cropsey, Ed.D
Vice President for Strategic Initiatives

www.grantham.edu

Why?
• Since the early 1990’s DoD has had an assessment process for 

on-base only education programs. The program was known as 
the Military Installation Voluntary Education Review or MIVER.

• Over time military enrollments in traditional on base classroom 
instruction have gone from over 90% of all TA $ to currently less 
than 30%.

• Policy makers at the DoD and Service levels concluded that a 
process would have to be developed to gauge the quality of the 
on-line enrollments that now represent over 70% of all military 
post-secondary education enrollments.

www.grantham.edu

DoD Third Party Assessment

• DoD established the Memorandum of Understanding to be 
signed by all institutions wishing to participate in the DoD Tuition 
Assistance program. The MoU took effect 1 October 2012.

• As a signatory to the DoD MoU you agree to have a Third Party 
Assessment of your institution at a time selected by DoD.

• Two types of assessments. One is military base centric; for 
schools operating physically on military bases. The second is for 
on-line schools that have enrollments throughout the USA.

• A base level program can have several assessments each year, 
dependent upon if their programs are on multiple bases.

• An on-line only school will be subject to an assessment most 
likely every five years or so.



www.grantham.edu

How Does It Work?
• The assessment process is contracted to Management Training 

Consultants, Inc. (MTCI)
• The Bases and Schools to be assessed each year are 

determined by DoD in consultation with the Services.
• Generally a list of Bases and Schools to be assessed is 

developed prior to the Federal Fiscal Year (FY), begins 1 
October.

• Since the process was finally authorized in the Spring of 2012, 
Grantham University did not know very far in advance that we 
would be subject to an assessment. 

• Grantham University was assessed 4-6 June 2012 on site at our 
campus in Kansas City, Missouri.

www.grantham.edu

The Purpose
• Focus on ensuring that voluntary education opportunities 

offered to service members are of the same high quality as 
the opportunities offered to civilian adult learners

• Efficient process to minimize burden on military installations and 
educational institutions

• Standardized, yet flexible and dynamic process
• Installation assessments focus on the relationships between 

installations and educational institutions that have presences on 
those installations 

• Distance learning and off-installation assessments focus 
on entire institutions and their quality educational offerings 
to service members

www.grantham.edu

The Timeline
• 90 days from the visit the institution is informed by letter from 

DoD of the planned assessment (usually to President of 
institution).

• 85 days from visit MTCI Team begins to request information 
from institution.

• 60 days out schedule meetings for site visits.
• 45 days from visit information requested from institution is due to 

MTCI
• 14 days out meetings at visit are confirmed



www.grantham.edu

Grantham Experience
4-6 June 2012

• MTCI Team makes own travel and hotel reservations.
• Did not want any social activities.
• Required a secure room for the team with internet connectivity.
• GU did provide coffee, soft drinks, water, cookies in team room
• Arrived on a Monday at noon, departed Thursday morning. 2 ½ days on site
• Begin with preliminary briefing (no PP) by President of Grantham and MTCI 

Team Leader
• Introduce senior staff, do a walk around of facility
• Prior to visit you would have responded to 20 plus data points (see handout)
• Meet with staff, faculty and students over remaining 2 days
• No out brief
• No opportunity to review report before it is sent to DoD

www.grantham.edu

GU Bottom Line
• Get early buy in from President/CEO and Senior Staff
• Appoint one overall manager to get the process accomplished
• Inform all employees of the nature and purpose of the visit
• Clearly label any data you believe is proprietary  
• Expect to wait 90 days to get the report
• You will get “Accolades” and “Suggestions” 
• Hopefully see your name at the bottom of the report saying, 

“Based on the assessment team's findings as outlined in 
this report, Grantham University is in full compliance with 
the DoD Voluntary Education Partnership MOU.”

www.grantham.edu

Questions??

jcropsey@grantham.edu

850.380.6372



                                    DoD MoU 3rd Party Assessment Summary 
 
 
                                              Timeline for Assessments       

 
‐ 90 days prior to site  visit:  OUSD  sends  letter  to  military  installation(s)  and/or 
 educational   institution(s)  notifying  them  that  they  have  been  selected  for  Third 
 Party  Assessment      
  
␣ 90 days prior to site visit:  Team  MTCI  begins  gathering  information       

 
␣ 85 days prior to site visit:  upon receipt  of  letter,  Team  MTCI  requests  information 
 from  and   provides  training  to  military  installation(s)  and/or  educational 
 institution(s)      

 
␣ 60 days prior to visit:  meetings with  military  installation  /  institution  personnel  are 
 scheduled       

 
␣ 45 days prior to  visit:  Team  MTCI  selects  assessors  for  the  visit  and  provides 
 them  with   training      
  
 
␣ 45 days prior to  site  visit:  military  installation(s)  and/or  institution(s)  submit 
 requested   information  to  Team  MTCI;  information  is  reviewed  by  Program 
 Administrator,  Program   Assistant,  and  assessors       

 
␣ 14 days prior  to  visit:  meetings  with  military  installation  /  institution  personnel 
 are  confirmed      
 
 ␣ 60 days  after  site  visit:  assessment  report  is  submitted 
 
 
                              Data Provided  by  Educational  Institutions   
 
1. Course  catalog,  including  graduation  requirements  for  all  degrees    
 
2. Mission  /  goals  statements  of  institutions,  including  specific  mission  /  goals 
 statements  regarding  education  of  adult  learners  or  military  personnel   
 
3. Numbers  of  students  and  numbers  of  adult  learners  and  numbers  of  course 
 enrollments  by  all  students  and  by  adult  learners  at  the  institution  for  fiscal 



 years  2009‐‐‐2011  and  for  2012  year‐‐‐to‐‐‐date,  sorted  by  undergraduate, 
 graduate,  and  professional    
 
4. Average  GPA  for  adult  learners  at  the  institution,  cumulatively  and  sorted  by   
undergraduate,  graduate,  and  professional      
 
5. Numbers  of  adult  learner  students  and  course  enrollments  for  each  learning 
 method   
(face‐‐‐to‐‐‐face,  distance  learning,  hybrid)  for  fiscal  years  2009‐‐‐2011  and  for 
 2012  year‐‐‐to‐‐‐date    
 
6. Course  completion  rates  (i.e.  percentage  of  courses  completed  with  a  passing 
 grade  as  opposed  to  an  incomplete  or  failing  grade  or  a  withdrawal)  for  all 
 students  and  for  adult  learners    
 
7. Policies  of  institutions  regarding  transfer  of  credits  earned  at  other  institutions 
 and  awarding  of  credit  based  on  CLEP  and  other  testing  or  on  work  /  life 
 experience    
 
8. For degrees  awarded,  percentages  of  credits  from  the  institution,  from  transfers, 
 and   
from  other  applicable  learning    
 
9. Varying  qualifications  for  faculty  –  tenure‐‐‐track,  adjunct,  distance‐‐‐only,  large‐
‐‐campus  only,  satellite‐‐‐campus  only,  etc.    
 
10. Policies for evaluation of  faculty  and  for  assessment  of  the  needs  of  faculty    
 
11. Student contract forms between institutions  and  students,  if  any   
 
12. Policies regarding student  services,  including  any  specific  policies  for  adult 
 learners  and/or  service  members  (once  per  year  data  call  from  institution  –  could 
 feed  multiple  assessments)    
 
13. Policies regarding  advising  and  counseling,  including  any  specific  policies  for 
 adult  learners  and/or  service  members    
 
14. Feedback mechanisms  at  the  military  installation  (e.g.  methods  for  student  / 
 faculty  institution  /  staff  to  register  complaints  or  suggestions)  and  summary  of 
 results  from  them  for  fiscal  years  2009‐‐‐2011  and  for  2012  year‐‐‐to‐‐‐date    
 
15. Tuition costs    
 
16. Marketing strategy  and  techniques    



 
17. Readmission  policies  for  military  students    
 
18. Support  mechanisms  and  systems  for  service  members  taking  courses, 
 including  any  technology  support  as  applicable    
 
19. Remedial  assistance  for  military  students  who  are  falling  behind  in  a  course    
 
20. Assessments  prior  to  taking  courses  to  ensure  military  students  are  capable    
 
21. Random names  and  contact  data  of  faculty  members  to  interview   
 
Phase 1:  Before  Visits  to  Distance  Learning  Educational  Institutions   
The following is  a  list  of  additional  information  to  be  collected  prior  to  visits  to 
 distance  learning   educational  institutions:       
 
Provided  by  Educational  Institution   
 
1. Pre‐‐‐assessment tools  and/or  mechanisms  for  determining  student  suitability  for 
  distance  learning,  and  required/optional  training  for  new  distance  learning 
 students      
 
Other    
 
1. Surveys of  selected  service  members  who  have  earned  degrees  or  certificates 
 from  the  educational  institution  (names  and  contact  information  to  be  requested 
 from  the  services  and/or  the  institution)    
 
2. Discussions with selected  education  offices  at  military  installations  who  have 
 interacted   
with  the  educational  institution 
 
 
 
Phase 2:  Additional  Tasks  for  Visits  to  Distance  Learning  Institutions   
␣ Visit the  institution’s  home  office  and  potentially  subordinate  offices  to  observe 
 the   overall  environment  and  the  ways  that  the  institution  supports  post 
secondary   education  of  military  personnel.   
 
␣ Visit facilities  that  are  relevant  to  voluntary  post‐‐‐secondary  education 
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Would you like to see this speaker present at Future DETC Meetings (circle one)? 11. 
 
    Yes    No

Thank you for your cooperation in evaluating the speakers! Remember, you can complete your 
evaluation online at http://www.etouches.com/esurvey/detcworkshop!

DETC Fall Workshop
October 14-16, 2012

Experience with the Department of Defense 
MoU Third Party Review 

Dr. Jeff Cropsey, Grantham University
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Adhering to FERPA with Student Data in the Cloud

Monday, October 15th

2:30  - 3:30 p.m.  
 

Anasazi North

Presented by:

Mr. Don Kassner, ProctorU

Mr. Don Kassner is the President of ProctorU and the former President of Andrew Jackson University. 
Since 2007 Don has served as a business standards reviewer for the Distance Education and Training 
Council and has served on the accreditation review team for ten different institutions. Don taught 
economics and corporate finance at San Jose State University, where he earned his MA in economics. 
In 2007

Don co-founded ProctorU in order to serve the students at Andrew Jackson University. The service 
was very well received and was launched commercially in 2009. Under Don’s leadership, ProctorU now 
serves over 170 colleges and universities and proctors over 100,000 exams annually.



2009 – Current: President, ProctorU Inc.

2007 – Current: Business Standards Evaluator, Accreditation Reviews, 
DETC site visit teams

2005-2010: President, Andrew Jackson University

2003-2009: Economics Faculty, San Jose State University

1984-2005: Finance & Operations, various silicon valley data, 
hosting, web & software firms

Where is your data stored?



The Family Educational Rights and Privacy Act (FERPA) 
(20 U.S.C. § 1232g; 34 CFR Part 99) is a Federal law that 
protects the privacy of student education records. The law 
applies to all schools that receive funds under an applicable 
program of the U.S. Department of Education.

Protects:

Education Records
Personally Identifiable Information (PII)

• Applicant Data

• Active Student Data

• Course Data

• Finance Data

• Graduate/Alumni Data

• Outcomes Data

• Student Recruitment

• Enrollment Systems

• Learning Management Systems

• Student Information Systems

• Testing

• Polling & Tutoring

• Housing

• Graduate & Alumni

• Donors



• To Students and Family

• To Faculty and Administrators

• To Infrastructure Staff and Network 
Administrators

• To Vendors and Subcontractors

• To Government, Accreditors, Financial 
Institutions

• Intentional & Systematic

• Unintentional Data Breach

• Loss of Title IV Participation

• Loss of access

• Lawsuit

• Scandal

• Fines

• Accreditation Risk

(More Likely)



• Nothing is Cheat Proof

• Nothing is Hack Proof 

• Nothing is Fail Safe 

• Not if, but WHEN

• University of Nebraska

• University of Nevada

• UNCC

• BCIT

• Wealth Engine

• University of Florida

• University of North Florida

• University of Virginia



• People Make Mistakes

• People Get Mad

• People Get Greedy

• People Fight for a Cause

• Legal Strategies

• Data Collection Strategies

• Data Protection Strategies

• Data Breach Strategies

• Data Breach Response Plan

• Risk Assessment

• Training Faculty, Staff, Administrators, 
Students, and Vendors

Questions?



www.ProctorU.com



Distance Education and Training Council 2012 Fall Workshop

  
Please rate the following subjects:          Excellent    Good          Fair        Poor    Awful

The topic1.      	 			 				
 

Presenter’s command of subject matter 2. 	 			 				

The method of presentation3. 			 	 			 					

Usefulness of the information 4.   	 			 					

5.   Opportunity for questions and  	 			 				
 discussion 
6.   Audiovisuals as an aid   	 			 				

 to understanding the topic

Overall quality of the presentation7. 		 	 			 				

8.   What was your favorite part of the presentation?

What was your least favorite part?9. 

 What is one thing you learned from this presentation? 10. 
 

Would you like to see this speaker present at Future DETC Meetings (circle one)? 11. 
 
    Yes    No

Thank you for your cooperation in evaluating the speakers! Remember, you can complete your 
evaluation online at http://www.etouches.com/esurvey/detcworkshop!

DETC Fall Workshop
October 14-16, 2012

Adhering to FERPA with Student Data in the Cloud 
Mr. Don Kassner, ProctorU



Distance Education and Training Council 2012 Fall Workshop

Surviving the State Authorization Roller Coaster Ride 

Tuesday, October 16th
9:00 -10:00 a.m.

Presented by:

Mr. Russell Poulin, WCET–WICHE Cooperative for Educational Technologies

As Deputy Director, Research and Analysis for WCET, Russ Poulin organizes information-sharing 
activities among WCET’s members. Recently, Russ has lead national responses on new federal distance 
education regulations. Russ coordinates WCET’s efforts in researching the management of online 
learning, works on multi-institution elearning consortia issues, and consults on WICHE’s Adult Col-
lege Completion Network.

Previously, Russ coordinated distance education activities for the North Dakota University System. He 
holds a Bachelor’s degree in Mathematics and Economics from the University of Colorado Denver and 
a Master’s in Statistics and Research Methodology from the University of Northern Colorado.



Surviving the State Authorization 
Roller Coaster Ride
DETC Fall Workshop

October 16, 2012

wcet.wiche.edu

WICHE Cooperative for Educational Technologies

WCET accelerates the adoption of effective 
practices and policies, advancing excellence in 
technology‐enhanced teaching and learning in 

higher education.

http://wcet.wiche.edu

wcet.wiche.edu

Russ Poulin
Deputy Director, 

Research & Analysis
rpoulin@wiche.edu

wcet.wiche.edu

• The Federal Regulation
• The State Regulations
• State Authorization Reciprocity Agreement
• State Authorization Network
• QUESTIONS?

Today’s Agenda

wcet.wiche.edu

The Federal Regulation: 
Chapter 34, § 600.9(c)

e‐CFR:  http://tinyurl.com/47vxesx

wcet.wiche.edu

Issued October 2010:
“If an institution is offering 
postsecondary education through 
distance or correspondence 
education in a State in which it is not 
physically located…

The Federal Regulation: 
Chapter 34, § 600.9(c)

e‐CFR:  http://tinyurl.com/47vxesx



wcet.wiche.edu

“…the institution must meet any State 
requirements for it to be legally 
offering distance or correspondence 
education in that State.”

The Federal Regulation: 
Chapter 34, § 600.9(c)

e‐CFR:  http://tinyurl.com/47vxesx

wcet.wiche.edu

“An institution must be able to 
document upon request from the 
Department that it has such State 
approval.”

The Federal Regulation: 
Chapter 34, § 600.9(c)

e‐CFR:  http://tinyurl.com/47vxesx

wcet.wiche.edu

The Federal Regulation: 
APSCU Lawsuit

Photo: http://morguefile.com/archive/display/47686
wcet.wiche.edu

The Federal Regulation: 
APSCU Lawsuit

Photo: http://morguefile.com/archive/display/47686

July 2011 – District Court of D.C. rules:
"The Court will vacate 34 C.F.R. § 600.9(c).”

http://tinyurl.com/6ffhml9

wcet.wiche.edu

The Federal Regulation: 
APSCU Lawsuit

Photo: http://morguefile.com/archive/display/47686

July 2011 – District Court of D.C. rules:
"The Court will vacate 34 C.F.R. § 600.9(c).”

June 2012 – U.S. Court of Appeals
"We are thus constrained to affirm that
section 600.9(c) violates the APA
and must be vacated.”

http://tinyurl.com/8msh7b8

wcet.wiche.edu

“As a result, institutions must comply with the 
provisions found in 600.9(a).  The Department 
will not enforce the requirements of 600.9(c), 
although institutions continue to be 
responsible for complying with all State laws as 
they relate to distance education.”

The Federal Regulation: 
July 2012 ‘Dear Colleague’ Letter

http://wcetblog.wordpress.com/2012/07/30/usdoe‐will‐not‐enforce/
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The Federal Regulation: 
July 2012 ‘Dear Colleague’ Letter

http://www.flickr.com/photos/dukeyearlook/2714868152/
Creative Commons BY‐NC‐SA 2.0
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The State Regulations 

Kids coaster photo: http://www.morguefile.com/archive/display/182318

Regulations predated the
federal regulations and
remain in effect.

Expect you to comply
before you serve the first
student in their state.

Not tied to Title IV.

wcet.wiche.edu

The State Regulations 

Twisty coaster photo: http://www.morguefile.com/archive/display/72796

wcet.wiche.edu

The State Regulations  Broken down photo:
http://www.morguefile.com/archive/display/758526

wcet.wiche.edu

The State Regulations 

Twisty coaster photo: http://www.morguefile.com/archive/display/72796

State Higher Education
Executive Officers’ (SHEEO)
http://www.sheeo.org/stateauth/stateauth‐home.htm 

•State Reg. Offices
•State Laws & Regulations
•Complaint Processes
•Fee Summary
•WCET helping to support

wcet.wiche.edu

The State Regulations 

Twisty coaster photo: http://www.morguefile.com/archive/display/72796

Sample ‘physical 
presence’ triggers:  

•Distance Ed Students
•Advertising/Marketing
•Required Proctoring
•Employees (adjuncts)
•Practicum/Internships
•Third‐party Contract

wcet.wiche.edu

• Multiple agencies in some states: 
70 agencies for 50 states and DC

• State websites much clearer.
• Answers from states more consistent.
• Myth:  States making money…rarely the case.
• Easier:  Idaho, Maine, Massachusetts(?).
• Harder:  Maryland.

The State Regulations
Updates

Photo: http://morguefile.com/archive/display/47686
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Commerce Clause:
“To regulate Commerce with foreign Nations, 
and among the several States, and with the 
Indian Tribes;”

International Textbook Co.
vs. Pigg – 1910

What about the Commerce Clause
of the U.S. Constitution?

Photo: http://morguefile.com/archive/display/47686 wcet.wiche.edu

Presidents’ Forum/Council of State Governments
http://presidentsforum.excelsior.edu/projects/multi‐state‐reciprocity.html

• Developing model “compact.”
• Draft available.
• Will be finished soon.

To see draft: 
http://wcetblog.wordpress.com/2012/04/27/sara‐draft‐feedback/

State Authorization Reciprocity Agreement

wcet.wiche.edu

Regional compacts implementation version:

• Southern Regional Education Board (SREB)
• Western Interstate Commission for Higher 
Education (WICHE)

• New England Board of Higher Education 
(NEBHE)

• Midwest Higher Education Compact (MHEC)

State Authorization Reciprocity Agreement

wcet.wiche.edu

State Authorization Reciprocity Agreement

WICHE

MHEC

SREB

NEBHE

wcet.wiche.edu

State Authorization Reciprocity Agreement

WICHE

MHEC

SREB

NEBHE

wcet.wiche.edu

Voluntary
• For state.
• For institutions.

Uses “home state” model
• Authorized in home state.
• Other participating states recognize.

State Authorization Reciprocity Agreement



wcet.wiche.edu

Criteria for states to join:
• Academics – based on accreditation.
• Financial integrity – uses federal measure or 
surrogate.

• Consumer protection – recruiting, tuition, 
refunds, admissions.

• Complaints – process and documentation.

State Authorization Reciprocity Agreement

wcet.wiche.edu

Criteria for states to join:
• Academics – based on accreditation.
• Financial integrity – uses federal measure or 
surrogate.

• Consumer protection – recruiting, tuition, 
refunds, admissions.

• Complaints – process and documentation.

State Authorization Reciprocity Agreement

wcet.wiche.edu

State Authorization Reciprocity Agreement

US Dept of Ed 
(financial aid)

Accreditation 
(quality)

State Approval 
(consumer 
protection)

The “Triad”

wcet.wiche.edu

Institutions CAN DO in partner states:
• Distance‐only courses / programs.
• Courses/programs part of consortium.
• Advertise.
• Offer clinicals, practica, internships.
• Offer other field experiences.
• Short courses / part of a course.

State Authorization Reciprocity Agreement
Physical Presence

wcet.wiche.edu

Institutions CAN DO in partner states:
• Serve military personnel, dependents, and 
employees on military installations.

• Have faculty or employees in the state.
• Required proctored exams.
• Contract in the state.
• Server in the state.

State Authorization Reciprocity Agreement
Physical Presence

wcet.wiche.edu

Institutions CAN NOT DO in partner states:
• Establishing a physical location.
• Requiring students to meet in a physical 
location for more than ¼ of course.

• Establishing an administrative office in the 
state.

State Authorization Reciprocity Agreement
Physical Presence



wcet.wiche.edu

• States
• No fees, unless an unaffiliated state.
• Will need to readjust activities.

• Institutions
• Yearly fee to participate.
• Initial estimate: $1,500 ‐ $5,000 / year.
• Adjusted over time as more join.

State Authorization Reciprocity Agreement
Costs

wcet.wiche.edu

• States
• Focusing on local institutions.
• Cutting costs.

• Institutions
• Dealing with local approval.
• Cutting costs.

State Authorization Reciprocity Agreement
Advantages

wcet.wiche.edu

Does not include non‐degree institutions

• SREB:   www.sreb.org
• WICHE:  www.wiche.edu
• NEBHE:  www.nebhe.org
• MHEC:   www.mhec.org

State Authorization Reciprocity Agreement
Non‐degree Institutions

wcet.wiche.edu

WCET State Authorization Network (SAN)

Keep updated.
DETC joined on your behalf.

rpoulin@wiche.edu

http://wcet.wiche.edu/advance/state‐
authorization‐network

wcet.wiche.edu

QUESTIONS????

Russ Poulin
rpoulin@wiche.edu

http://wcetblog.wordpress.com

http://wcet.wiche.edu/connect/state‐approval
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Mr. Russell Poulin, WCET–WICHE Cooperative for Educational Technologies
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When Change is the Norm: 
Negotiating the New Requirements in Outcomes Assessment

Presented by:

Ms. Stella Garlick is the Vice President of Administration & Education at Martinsburg Institute, Martins-
burg, WV. Ms. Garlick joined the organization in 1989 and has held a variety of positions since that time in 
the areas of education, student services, and general school operations. She has managed individual schools 
and has had regional responsibilities. Ms. Garlick was a prior member of the New York State Education 
Department Curriculum Review Committee. She holds a B.A. in American Studies from the University of 
Canterbury, U.K and a Post Graduate Certificate in Education from the University of Sussex, U.K. 

Ms. Stella Garlick, Martinsburg Institute

Dr. Cindy Mathena, the University of St. Augustine’s Vice-President and Dean of Post Professional Stud-
ies, has been teaching at the University since January of 1998. She serves as faculty in both entry-level 
and post-professional programs. Dr. Mathena enjoys a number of roles in her present position including 
oversight of distance education, compliance and regulation, and Executive level leadership activities. She 
received her B.S. in Occupational Therapy from the attended the Medical University of South Carolina 
and her M.S. in Health Administration from Old Dominion University. Dr. Mathena earned a PhD is in 
Educational Technology with an emphasis in online learning experiences though Walden University. 

Dr. Cindy Mathena, University of St. Augustine

Dr. Kristi Bordelon currently serves as the Chief Education Officer for Teacher Education University in 
Winter Park, Florida. Previously, Kristi taught at the elementary level and served as a technology coordi-
nator for an elementary school. Kristi has presented at various educational conferences including DETC, 
MSET, and FETC. Kristi is an active member of the Association for Supervision and Curriculum Devel-
opment, the International Society for Technology in Education, and Kappa Delta Pi. She received her B.S. 
in Elementary Education and M.A. in Educational Technology from the University of Central Florida. 
Her Ph.D. in Higher Education Administration was earned at Northcentral University.

Dr. Kristi Bordelon, Teacher Education University

Dr. Leslie Gargiulo is Chief Academic Officer at Ashworth College. She manages all curriculum, instruc-
tion and accreditation matters. Since 2003, Dr. Gargiulo has been an integral administrator and faculty 
at three accredited online universities. She was instrumental in building a new online university achieving 
national accreditation through the Distance Education and Training Council (DETC), and was a prin-
cipal architect in achieving eligibility for WASC regional accreditation. Dr. Gargiulo earned her Ph.D. 
in comparative education from the University of California, Los Angeles, Masters in philosophy from 
University of California, Riverside, Masters in physics from San Jose State University, and Bachelors in 
chemical engineering from University of Illinois.

Dr. Leslie Gargiulo, Ashworth College

Tuesday, October 16th
10:15 -11:45 a.m.
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When Change is the Norm: Negotiating the 
PROPOSED New Requirements in 

Outcomes Assessment

LOGO

When Change is the Norm: Negotiating the 
New PROPOSED Requirements in 

Outcomes Assessment

1 Policy C.14 Commitee-Background and Topical Outline

2 Review and Discussion of Proposed Changes-Cindy Mathena (10 minutes)

3 Review and Discussion of Proposed Terminology-Cindy Mathena (10 minutes)

4 Sharing Resources-Leslie Gargiulo and Stella Garlick (20 minutes)

5 Group Activities-Kristy Bordelon  (25 minutes)

6 How to Prepare for the Annual Reporting Cycle 2013/Discussion Points-ALL (25 
minutes)

7 Questions

LOGO

Focus on student learning outcomes language

Showing relationship between institutional outsomes assessment 
and student learning outcomes

Demonstrate evidence of data being analyzed and acted upon

Three pillars of assessment

Include both indirect and direct measures (examples given)

Emphasis on achieving student learning outcomes and quality 
improvement documentation

Review of Proposed Language in 
C.14



LOGO

Institutions may use reporting periods of other agencies (state, 
federal, etc)

Reactive vs. Proactive language

Documentation of QI activities or Closing the Loop

30% response rate requirement for surveys

Review of Proposed Language in 
C.14

LOGO

Attempted to show difference between outcomes and objectives

Clearly defined terms at insititional, program and course levels

Respect for the variety of methodologies in out institutions

CALL FOR COMMENT!

New PROPOSED Terminology

LOGO

Metrics
- Commission Metrics 2003 – 2010 available on DETC 

website & handout

- Range of Comparability for Peer Institutions

- Review metrics for your institution type

- Are you within the requirements for your group?

Discussion Points 



LOGO

Discussion Points

Surveys
- Proposed Requirements = 30% Response Rate
- Is this achievable?
- Suggestions for increased response rates:

- Embedding surveys into courses
- Increase ways students are surveyed e.g. texts, mobile, etc.
- Increase frequency of surveys

LOGO

Discussion Points

Examples of Direct & Indirect Measures

-Direct Measures include:
- Capstone Course
- Embedded Assessments
- Internship Performance
- National Licensure, Certification, or Professional Examination
- Portfolio Assessment
- Pre/Post Testing
- Standardized Examinations

LOGO

Discussion Points

Examples of Direct & 
Indirect Measures

- Indirect Measures 
include:
- Student Learning 

Assessments
- Graduate & Alumni 

Surveys
- Employer Surveys



LOGO

Discussion Points

- Documentation
- Documenting activities or improvements made 
based directly on the results of outcomes 
assessment.

- New requirement in proposed changes to 
Document C.14

- Schools should be prepared to document 
activities and/or improvements.

LOGO

Understand the holistic dependency between institutional 
effectiveness, continual improvement, outcomes assessment 
plan, curriculum development

DETC resources, Member Services, Evaluators Documents

Critical Documents

C.3. Course Development Manual

C.5. Institutional Improvement Plan

C.6. Outcomes Assessment Plan

These are checklists of required elements for each document. 
How do these documents integrate and support outcomes 
assessment?

Resources (Leslie)

LOGO

DETC Outcomes Assessment Plans - Samples from other schools

- American Graduate University (26 pages)
- Andrew Jackson University (62 pages)
- Art Instruction Schools (10 pages)
- Global University (10 pages)

Other schools online resources
- Kentucky State University's Outcomes Site 

- http://www.k-state.edu/assessment/slo/how.htm
- University of Rhode Island How to write student learning outcomes

- http://www.uri.edu/assessment/quick_reference.html

Resources (Leslie)
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14. Policy on Student Achievement and Satisfaction  
(approved by Commission June 14, 2012 – out for public comment  - comments due by 12/1/12) 

This Policy sets forth the Accrediting Commission’s definitions, interpretations, and expectations of what constitutes 
compliance with Standard V, Student Achievement and Satisfaction. This Policy provides a general overview on how 
the Accrediting Commission and its on-site evaluators will apply and judge evidence presented by postsecondary 
institutions to demonstrate acceptable institutional outcomes assessment programs which include satisfaction of 
students, and course completion/program graduation rates, and evidence of achievement of student learning 
outcomes. Institutions must also demonstrate how student learning outcomes relate to institutional learning outcomes 
and/or institutional goals and objectives.

Institutions are expected to have in place a formal written and actively executed plan for conducting outcomes 
assessment and satisfaction studies in order to show compliance with Standard V. Additionally, institutions must 
show evidence that this data is analyzed and considered in its quality improvement efforts at the course, program, and 
institutional levels. 

Each institution is required to submit data that demonstrate acceptable student achievement and satisfaction, 
including data from student learning outcomes assessments that is both direct and indirect. Indirect measures should 
include student surveys, completion/graduation rates, placement rates, licensure exam passes rates (when 
appropriate) and applicable employment rates. Examples of direct measures include student assessment portfolios, 
authentic assessment procedures (e.g. projects, papers, and assignments), capstone projects and test results. These 
measures should be included in the Self-Evaluation Report and Annual Report to the Accrediting Commission. Each
institution must also demonstrate evidence of how this data drives quality improvement activities and should be 
prepared to demonstrate how this data is disclosed to the public.  

The Commission expects each institution to demonstrate acceptable student achievement and satisfaction based on 
valid and reliable assessment techniques. To this end, the institution will collect and analyze relevant data and use 
them to demonstrate compliance with Standard V. The evidence that must be provided by the institution to the 
Commission is described below. For additional information, please see D.7. Q&A on Standard V – Outcomes 
Assessment found on DETC’s website (Member Services and Evaluator’s Documents) and the DETC Glossary of 
Terms (revised 6/2012).

Introduction

DETC standards have always required that institutions have an ongoing procedure to demonstrate that students have 
(1) attained the required learning outcomes, and (2) been successful in achieving the benefits established for a course 
or program. Institutions have had to show that a high proportion of students are satisfied with the educational 
services provided, and that a satisfactory percentage of enrolled students finish the course, and when applicable 
program, as defined by metrics that are provided by the Commission. 

This Policy also provides a road map to how institutions can make use of outcomes assessment to enhance their 
internal processes and strengthen their programs to become the best educational provider that they can be. 

The Three Pillars of DETC Outcomes Assessment 

1. Student Achievement. The institution has a systematic and on-going process for assessing student learning that 
uses both direct and indirect measures of learning outcomes assessment to show achievement of course and program 
outcomes. 
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2. Professed Perceived Student Satisfaction.  In addition to the Outcomes assessments indicated above, the 
Commission will use the overall assessments made by the students taking the course as additional indicators of 
student success and satisfaction.   

3. Completion/Graduation rates. These numbers show how many students were able to complete a course of study 
and pass all assignments and assessments required by the institution, or graduate from an entire degree program, and 
whether the completion or graduation rates fall within the range of comparability to peer institutions.   

The Standards for Student Achievement and Satisfaction 

Accrediting Standard V.A. addresses four specific areas: 

1. Achievement of Student Learning Outcomes: When an institution undergoes its initial or re-accreditation 
examination, it must provide in its Self-Evaluation Report (SER) both a formal written plan for regularly conducting 
student learning outcomes assessments for all of its courses/programs and documentation that it follows the plan. 
This plan must also include documentation as to how data regarding student learning outcomes is used to assess 
institutional outcomes and/or goals and objectives. Each accredited institution must confirm that it meets this 
requirement by initialing the appropriate statements in “Section II. Certification of Compliance with Commission 
Requirements” in its Annual Report to the Commission. 

The institution must demonstrate and document in its SER through results of learning outcome assessments that 
students achieve learning outcomes that are appropriate to its mission and to the rigor and depth of the degrees or 
certificates offered. The institution must also describe how its outcomes assessment plan has contributed to the 
improvement of the institution over time and explain how the plan demonstrates that the institution is fulfilling its 
stated mission. 

“Assessment” is an ongoing process aimed at understanding and improving student learning. When developing an 
outcomes assessment plan, an institution should consider: 1) what it wants students to be able to do or know, 2) how 
it knows they can do it or know it, and 3) how it will use the information received to improve teaching and learning. 
The plan should begin with a solid set of learning goals and outcomes that are quantifiable, realistic, and measurable.  

The institution’s formal written plan should describe the different areas assessed, the methods of assessment and 
when they are used, and how it interprets and uses the results. The Tables found at the end of this document are 
provided to suggest some possible resources for methods of assessment and when they can be used. Institutions 
should tailor the data shown in the sample tables to fit their method of assessment and interpretations for their 
institution’s courses and/or programs and institutional outcomes and/or goals and objectives. 

The institution must use both direct and indirect measures of outcome learning assessments to show achievement of 
course and program outcomes, and provide documented evidence that shows that the results are used to improve 
programs, curricula, instruction, faculty development, and services. The following is a listing of currently accepted 
direct and indirect measures learning outcomes assessment that may be used to satisfy the outcomes requirement: 

Direct Measures: requires students to demonstrate knowledge and skills and provide data that directly measure 
achievement of expected outcomes. Examples may include but are not limited to: 
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A. Capstone Course (or experience): A capstone course, project, or practical experience integrates the knowledge, 
concepts and skills associated with an entire sequence of study within a discipline or program. The structure and 
content of a capstone experience is linked to a discipline/program's goals and objectives for student learning. 
Capstone experiences provide students with a forum to combine various aspects of their program/discipline 
experiences. Capstone experiences provide faculty and programs/disciplines with a forum to assess student 
academic achievement in a variety of knowledge and skills based areas by integrating their educational 
experiences.  

B. Embedded Assessments: Assessment practices embedded within courses generate information about what and 
how students are learning within the programs/disciplines. This form of assessment takes advantage of existing 
curricular strategies. Common embedded assessments include student projects, papers, and questions placed in 
course assignments. These projects, papers or questions are intended to assess student outcomes. Embedded 
assessments are incorporated into all sections of the particular course or discipline whether taught by full-time 
faculty or part-time instructors. The student work and/or responses are evaluated by faculty other than the course 
faculty member or outside reviewers to determine if students are achieving the academic goals established by 
programs.  

C. Internship Performance: Performance in a real-world setting is assessed through the use of a rubric. Students 
are assessed in their program/discipline specific job skills, knowledge, and in their ability to interact 
professionally.

D. National Licensure, Certification, or Professional Examination: These standardized tests are developed by 
outside, professional organization to assess general knowledge in a discipline. Examples include the Bar Exam, 
State Medical related exams, Certified Safety Professional (CSP), CISCO Certified Network Associate exam, 
and Law Enforcement Academy exam (POST: Peace Officer Standard and Training). In any case where the 
outcome of a course or programs is demonstrable through performance on outside assessments, such as those 
required for employment in a profession for which the program trains graduates, institutions will be expected to 
provide any data available to them that shows this outcome. In these cases, student performance on independent 
assessments will be a primary focus in assessing achievement of the course objectives and learning outcomes. 
The institution must document that the graduates’ success in passing outside independent assessments must be 
reasonably equivalent to other appropriately accredited education providers that are similar in nature and level. 
By “reasonably equivalent” success in passing assessments, the Commission interprets this to mean that an 
institution’s graduates’ performance on any required independent examination or assessment will be within 15 
percentage points of the mean passing rate for all examinees from all other appropriately accredited education 
providers for that examination for any particular year that the examination or assessment was taken. In order to 
make it statistically valid, there must be at least five institutions in the group. In cases where such data is 
unavailable from assessment administrators, the institution will have the burden of showing that its graduates 
who take such assessments pass it at a rate that is within 15 percentage points of the mean pass rate of all other 
DETC accredited institutions whose graduates have taken the same examination or assessment for the most 
recent year for which data are available. 

E. Portfolio Assessment: Portfolios are collections of student work that exhibit, to the faculty and student, the 
student’s progress and achievement in a program or discipline of study. A portfolio used for assessment purposes 
can include research papers and reports, examples of student work, projects, self-evaluations, journals, case 
studies, as well as others. The portfolios should be assessed by a committee of two or more faculty.  

F. Pre/Post Testing: This form of assessment is used to determine what a student has learned. A test or similar 
assignment is given at the beginning of a course or program and a similar test or assignment is given at the end. 
This form of assessment is helpful in measuring both cognitive and attitudinal development.  
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G. Standardized Examinations: There are two types of standardized tests: norm-referenced and criterion-
referenced examinations. Norm referenced exams describe performance in comparison to others, while criterion-
referenced exams describe student performance directly and judges that performance by some preset standard. 

H. Outside Assessors:  Assessments of student pre and post work completed by outside assessors who rate student 
attainment of outcomes as compared to students at other schools that have completed similar programs. 

I. Approved Thesis or Dissertation: This category would include approved theses, research projects or 
dissertations that have been judged and approved by a committee of at least three faculty. 

J. Other: Locally designed quizzes, tests, and inventories. 

Indirect Measures: Data gathered by these measures are an indirect assessment of student learning since they 
measure student, graduate or stakeholders’ satisfaction and impressions of educational experiences, rather than 
knowledge and skills acquired. However, when combined with direct measures of learning, indirect assessments can 
provide a comprehensive pathway to enhance student academic achievement. The institution should aim for at least a 
30% response rate to its surveys. Evidence should be available to demonstrate that it actively seeks student (and/or 
stakeholder feedback, when applicable) on its courses and programs. Indirect measures may include but are not 
limited to: 

A. Student Learning Assessments: End-of-course student surveys, course grades and grades on papers and 
projects are just a few of the indirect measures that can used to show that learning outcomes are being achieved. 

B. Graduate and Alumni Surveys: Graduate surveys have assisted in understanding the educational needs of our 
students. Former students can provide important information about both our curriculum and CO-curricular 
activities. Information can include student insights on educational experiences, what they like or dislike about 
different instructional approaches, impressions about the classroom environment, program equipment and 
technology levels, perceived benefits from student and instructional support services, and value of education to 
their work experiences and career goals. 

C. Employer Surveys: Employer surveys provide useful information about the curriculum, programs, and students 
that other forms of assessment cannot provide. Employers provide information about skill levels of recent 
graduates, abilities to communicate effectively verbally and in writing, specific program competencies, and 
abilities to utilize current program-specific technology. Employer surveys help us determine the relevance of 
educational experiences and programs.  

2. Perceived Student Satisfaction: The institution documents that students are satisfied with the instructional and
educational services provided. A standard part of DETC accreditation has been an evaluation of student responses to 
survey questions designed by the Commission. Students in DETC-accredited institutions fit a profile, and most are 
older and perform roles other than that of student. They are adequate judges of whether the program delivered what it 
promised.  

The following are guidelines for completing the student satisfaction assessment. First, questions designed to elicit the 
measure of satisfaction are asked of some annually. Second, a baseline has been established. The Commission has 
developed three questions to be asked of randomly selected students. For each course or program offered by an 
institution, three of every four students responding to a random survey must answer positively about their 
experiences.
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3. Progress Through the Course/Program: The institution documents that students complete their studies at rates
that compare favorably to those of courses/programs offered by similar DETC accredited institutions. 

Although these rates have long been included in DETC accreditation decisions, the nature of distance education and 
its students make them a less useful indicator of course outcomes than they may be in traditional education. Where 
adult students are responsible for their educational choices, they may decide that their personal goals have been 
reached before completing the course. Open enrollments, and “study anytime” opportunities result in noticeably 
lower completion rates for distance education. Institutions offering identical courses in both resident and distance 
modes report consistently lower graduation rates from the distance education offerings, and over the years many fine 
institutions of unquestioned effectiveness have demonstrated that high student success can exist alongside low 
course/program completion/graduation rates.  

These rates will now have benchmarks designed to identify areas in need of Commission attention. DETC members 
will be assigned to one of several peer groups, dependent upon whether the courses are educational, vocational, or 
avocational, the level of degree or credential offered, and other factors. In order to make it statistically valid, there 
must be at least five institutions in a peer group. A benchmark completion rate representing the average completion 
rate of all programs in the peer group will be determined for each peer group. Courses with completion rates within 
15 percentage points of the mean for the group will be considered to meet the benchmark. Graduation rates within 15 
percentage points of the mean for the assigned degree level will be considered to meet the benchmark. 

If the Commission’s analysis does not show that the institution’s data compare favorably with those of similar 
DETC-accredited institutions, the institution must provide a written explanation, and the Commission will review the 
institution’s explanation and take whatever follow-up action it deems appropriate. Such action may include (1) 
accepting the institution’s explanations and taking no further action; (2) determining that the institution may no 
longer offer the course/program in its present form, and/or (3) ordering the institution to undergo a full accreditation 
review if the institution does not make the appropriate changes. 

Definitions of Standard V. Terms 

Outcomes are specified knowledge, skills, abilities, or attitudes a student has achieved as a result of completing a 
course or program. A “student learning outcome” is a particular/specified level of knowledge, skill, and ability a 
student has achieved as a result of his/her engagement in a particular/specific instructional experience or set of 
instructional experiences. 

Completion refers to completing a course; graduation refers to completing an entire program consisting of several 
courses, such as an academic degree, e.g., Associate’s, Bachelor’s, Master’s, or First Professional degree, and course
is defined as units of learning activities that result in the award of a diploma, certificate, or academic credit when 
completed.

Benefits are anything that contributes to the improvement of the graduate or his or her status. Benefits from 
completing a course or program can include such items as increased knowledge, career promotion, salary increase, 
improving a skill, qualifying for a new job, or personal satisfaction. 

Student Satisfaction

The Commission defines “student satisfaction” as evidence presented by an institution that shows that the students 
and graduates of the institution have expressed their overall satisfaction with the courses and services as they have 
experienced them.  
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Student satisfaction can range from whether the course materials were current and comprehensive to whether grading 
services were prompt and fair and if faculty members have performed adequately. Student expressions of satisfaction 
are normally attained through institution surveys, but an institution can also gather and present data such as 
unsolicited testimonials, referrals of other students, and repeat enrollments in new or subsequent courses. 

The students’ expression of their own satisfaction is another form of evidence used to document outcome 
achievement. The institution must provide evidence that demonstrates that students are satisfied with the instructional 
and educational services provided. It must provide evidence in its Annual Report by reporting the following data. In 
addition, an institution undergoing initial or re-accreditation must also provide evidence in its Self-Evaluation 
Report.

To measure student satisfaction, the institution must survey the students in each of its courses. When reporting 
information to the Commission in its Annual Report, an institution will be asked to report the number and percentage 
of “Yes” responses to the three questions below from 10 of its most popular courses (as defined by number of 
enrollments). If an institution has more than one division, e.g., vocational and/or degree granting, it must choose 10 
courses from each division. The institution should receive at least a 30% response rate to its surveys. 

A “course” is defined as units of learning that result with the award of a diploma, certificate, or academic credit 
when completed. Examples of course titles are, “Jewelry Design,”  “American History,” or “Business Management.” 
The institution must include in its surveys the following three questions and use the “Yes-No” response. The 
questions are worded so that they apply to students who have dropped out, are still studying, or who have completed 
the course/program: 

1. Did you achieve, or will you have achieved upon completing your studies, the goals you had when you 
started this course or program? 

2. Would you recommend these studies to a friend?  

3. All things considered, were you satisfied with your studies with us? 

The minimum acceptable “Yes” response rate is that three of four responders (or 75%) must answer “Yes” to each of 
the three mandatory questions. If the institution receives less than 75% for those who answered “yes” to the three 
questions, the institution must provide a written explanation, and the Commission will review the institution’s 
explanation and take whatever follow-up action it deems appropriate.  Such action may include (1) accepting the 
institution’s explanations and taking no further action; (2) determining that the institution may no longer offer the 
course/program in its present form, and/or (3) ordering the institution to undergo a full accreditation review if the 
institution does not make the appropriate changes.  

The institution may determine the time frame for collecting the survey data. The institution will be asked  annually to 
provide a sample of the surveys used and a description of how they were conducted. The  description should include 
the name of all 10 courses, the time frame used to collect the data, and the number and percentage of “Yes” answers 
to questions 1, 2, and 3 above.  The institution should aim for at least a 30% response rate to its surveys. Evidence 
should be available to demonstrate that it actively seeks student feedback on its courses and programs

Example of Survey Data 

An institution offers a course in Business Management. During the calendar year 2002, the institution sends a survey 
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that includes the three mandatory questions to the 700 students who enrolled in the course that year including those 
students who dropped out (110), those who complete the course (400), and those still studying (190). The institution 
received 10 surveys stamped as undeliverable, which makes the Survey Sampling 690 (110 + 400 + 190 = 700 – 10 = 
690). The institution received 210 completed surveys, which makes the Return Rate 42% (210 divided by 690 = .304 
or 30%). Of the 210 completed surveys received, 200 answered “Yes” to question 1; 189 answered “yes” to question 
2; and 205 answered “yes” to question 3. Along with a sample of the survey, and a description of the survey method, 
the institution would send the following information to the Commission in its Annual Report:   

Name of Course: Business Management  
Time Frame of Survey Sample: 1 year (2002) # and % Answering “Yes” to question 1: 200 or 95% 
Survey Sampling: 690 # and % Answering “Yes” to question 2: 189 or 90% 
Number of Completed Surveys Received: 210 # and % Answering “Yes” to question 3: 205 or 98% 

If the percentages of those answering “Yes” to any of these questions are below 75%,  the institution must provide a 
written explanation, and the Commission will review the institution’s explanation and take whatever follow-up action 
it deems appropriate. Such action may include (1) accepting the institution’s explanations and taking no further 
action; (2) determining that the institution may no longer offer the course/program in its present form, and/or (3) 
ordering the institution to undergo a full accreditation review. 

Progress Through the Course/Program

The institution must demonstrate that students complete their studies at rates that compare favorably to the rates of 
students enrolled in similar courses/programs offered by similar DETC-accredited institutions. The Commission 
defines “compare favorably” as meaning completion or graduation rates that do not fall below 15 percentage points 
of the mean completion or graduation rate for similar courses or programs at similar DETC institutions. Groups must 
be made up of at least five institutions. Groups must be made up of at least five institutions.  A benchmark 
completion rate representing the mean completion rate of all courses in the peer group is determined for each peer 
group.  Courses with completion rates within 15 percentage points of the mean for the group will be considered to 
meet the benchmark.  Graduation rates within 15 percentage points of the mean for the assigned degree level will be 
considered to meet the benchmark. The Commission will collect, analyze and compare the data from the institution’s 
Annual Report or Self-Evaluation Report, and notify the institution if it falls below the 15 point limit. 

For an institution undergoing initial or re-accreditation, the Commission staff will provide the on-site evaluators with 
the data from similar courses/programs offered by similar DETC-accredited institutions in order to help them 
determine if it meets Standard V.C. The evaluators will also consider the data provided in the institution’s Self-
Evaluation Report when making their determination. 

For the purposes of calculating the completion and graduation rates, the term “completion” indicates that a student 
completed an individual course or semester, while the term “graduation” means that a student completed the entire 
degree program. A “course” is defined as units of learning activities that result in the award of a diploma, certificate 
or academic credit when completed. 

The institution must collect completion data on each course and graduation data on each degree program. An 
institution will be asked to report completion data on 10 of its most popular courses (as defined by number of 
enrollments) when reporting information to the Commission in its Annual Report. If an institution has more than one 
division, e.g., vocational and/or degree granting, it must choose 10 courses from each division. If the institution 
offers degrees, it must also supply graduation data for each degree program (see below). 
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Completion Data for Courses or Semester: 

The institution must collect and report the following data for the courses or semester specified above: 

Name of Course(s)    
Unit of Measurement    
Date of Sample    
Number of Students in Sample 
Number of Cancellations (see below for definition) 
Number of Active Students in Sample 
Students Completing 
Completion Rate   

To determine the “Unit of Measurement,” an institution should consider how a student enrolls in a course or 
program. The unit of measurement should be based on the segment of curricula a student is contracted to pay for 
(what he or she signed up for and are financially committed to according to the contract). If it is by semester in a 
degree program, then the institution should use a semester (specify the number of credits, usually 15) as the unit of 
measurement to determine the completion rate. 

The institution should select a random sample of names of people who started the course/semester, i.e., submitted at 
least one lesson, and track them for a determined time. The institution should select enough names so that it ends up 
with at least 100 randomly selected people who completed the course/semester. To determine the time frame, the 
institution should allow enough time so that the last student who enrolled in that course/semester has had enough 
time to complete it. For example, if it normally takes a student one year to complete the course/semester, then go 
back one year and select randomly 100 names prior to that date. Institutions may elect to use the same reporting 
period that is used when submitting completion rate data to state and/or federal agencies, if applicable. 

To calculate the “Completion Rate,” take the number of students who completed the course/semester and divide it by 
the number of people who enrolled (do not include those who dropped during the 5-day cancellation period, those 
who never submitted any required assignments/examinations, those who were cancelled by the institution for non-
payment, or those who never provided the required information to be enrolled in the course such as not providing 
official transcripts. To report the “Number of Cancellations,” count those people who dropped during the 5-day (or 
the amount of time specified) cancellation period, those who never submitted any required assignments/ 
examinations, and those who were cancelled by the institution for non-payment and/or non-compliance. 

 Example for Course/Semester Completion Rates

An institution offers a course in “Computer Technology.” It normally takes a student 12 months to complete this 
course. If today’s date were January 2002, the institution would select the first 150 people who enrolled in the course 
before January 2001. Tracking the 150 people selected showed that 10 people dropped the course during the 5-day 
cancellation period, 15 people never submitted any assignments or examinations (non-starts), 20 people were 
cancelled for not paying, and 5 people were disenrolled for never providing the institution with an official transcript. 
This leaves 100 active students. Of the 100 actives students, 30 are still enrolled but not active and 70 completed the 
course. An Active Student is an enrolled student who has submitted at least once examination to an institution for 
servicing during the institution’s designated period of time established as the criteria for making satisfactory 
progress, or one who has affirmed in writing his/her intent to continue studying. To calculate the completion rate, 
take the number of student who completed the course (70) and divide it by the number of enrolled students (100), 
which gives you a completion rate of 70%.
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People who enrolled:    150 
People who cancelled before 5-days*:  - 10 
People who never submitted exams*:  - 15 
People who institution cancelled for non-payment*: - 20 
People who were in non-compliance*:  -  5 
Students granted extensions**:       0 
Final Sample:     100 

Students who completed course:   70 
Divided by 100 (active students)  =    70% 

*All of these equal “cancellations.” 
** Extension may be for stop out, leave of absence, active duty, etc. 

For this course, the institution would provide the following information: 

Name of course: Computer Technology *Number of Cancellations: 50 
Unit of Measurement: 24 months Number in Final Sample: 100 
Date of Sample: January 1, 2000 – January 2002 Students Completing: 70 
Number of Students in Sample: 150 Completion Rate: 70% 

Completion Data for Degree Programs: 

Each institution must collect and report the following data for its academic degree programs: 

Name of Degree     
Years to Complete 
Years in Sample    
Number of Students in Sample 
Number of Active Students in Sample 
Students Graduating 
Graduation Rate   

Depending on the number of students enrolled in each degree program, the institution should select a random 
sampling. The sampling should include enough students to give a true picture of the graduation rate for the program. 
The institution should select, randomly, sample names of people who started the degree program, i.e., submitted at 
least one lesson/course, and can be tracked for a determined time. The institution should randomly select an 
appropriate number of students (at least 25%, not to exceed 100) who completed the program. To determine the time 
frame, the institution should allow enough time so that the last student who enrolled in that program has had enough 
time to complete it. For example, the 2010 DETC Survey of its accredited degree-granting institutions showed 
that the average time it took for students to complete an Associate degree was 4 years, a Bachelor’s 4 years, a 
Master’s 3 years, a first professional 4 years; and professional doctorate 4 years.  

To calculate the “Completion Rate,” take the number of students who completed the program and divide it by the 
number of people who enrolled (do not include those who dropped during the 5-day cancellation period, those who 
never submitted any required assignments/examinations, those who were cancelled by the institution for not paying, 
and those who never supplied the appropriate information to be properly enrolled or fully accepted in the program.)  
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Example of Graduation Rate for a Degree Program 

An institution has had 80 enrollments in its MBA program since it began 5 years ago. Since it normally takes three 
years to complete a Master’s degree, the institution randomly selects 25% of those enrolled in the entire program or 
20 students who enrolled at least 3 years ago. For this example, the institution selects a date of January 1998. 
Tracking 20 randomly selected students from the time they enrolled until January 2001, the institution determines 
that 1 student cancelled within 5 days, 2 students never submitted any work and 2 students were dropped due to lack 
of payments. This leaves 15 active students. During this time, 12 students graduated with MBA degrees. To calculate 
the graduation rate, take the number of students who completed the entire program (12) and divide it by the number 
of actives students (15), which gives you a graduation rate of 80%. 

For the example, this is how the number of active students was determined:   

People who enrolled in degree program:  20 
People who cancelled before 5-days:  -1 
People who never submitted exams:  -2 
People who were cancelled for non-payment: -2 
Students granted extensions:     0 
Final Sample:     15 

The institution would provide the following information: 

Name of Degree: MBA Program Number in Final Sample: 15 
Average Time to Complete Program:  3 years Students Graduating: 12 
Date of Sample: January 1, 1998 – January 2001 Graduation Rate: 80% 
Number of Students in Sample: 20  

Other Information Considered 

In determining whether an institution undergoing its initial or re-accreditation meets Standard V, the Commission 
also considers the direct evidence of the results of its own mail survey of students using the “DETC Student Survey 
Form.” An institution must submit 100 names/labels with their application form. If an institution has more than one 
division, e.g., vocational programs and academic degrees, it must submit 100 names for each division. 

The on-site evaluators and the Commission will review the student surveys to evaluate the institution’s performance. 
The survey results from the Commission-administered student survey will be compared to those of institution-
administered surveys to establish the validity of the institution’s survey results. 

The Commission will also consider evidence from: (1) analysis of student complaints received about the institution, 
(2) information solicited in a survey that the Commission sends to state and federal agencies, consumer agencies, and 
Better Business Bureaus, and (3) any other data or information it encounters about the institution, regardless of its 
source.

If an institution feels that it cannot adequately and fairly fulfill the reporting requirements as described in this Guide, 
it may suggest other ways of providing evidence that it meets Standard V. The Commission will make a 
determination on a case-by-case basis if the institution’s methods of providing evidence are acceptable for meeting 
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Standard V. 

For institutions undergoing initial or re-accreditation, the Commission will also consider the results of the 
Commission-mailed survey of students using the “DETC Student Survey Form” (see Appendix G.1.) when 
determining whether an institution meets Standard V. The on-site evaluators and the Commission will review the 
student surveys to evaluate the institution’s performance. The survey results from the Commission-administered 
student survey will be compared to institution-administered surveys to establish the validity of the institution’s 
survey results. 
The Commission will also consider evidence from: (1) analysis of student complaints received about the institution, 
(2) information solicited in a survey that the Commission sends to state and federal agencies, consumer agencies, and 
Better Business Bureaus, and (3) any other data or information it encounters about the institution, regardless of its 
source.

Commission’s Review

The Commission will review the data supplied in the institution’s Annual Report and will compare the completion 
and graduation rates with similar institutions offering similar courses/programs and degree levels. To make the 
comparison, the Commission staff will determine which institutions and programs are similar. For institutions 
undergoing initial or re-accreditation, the on-site evaluators and subject specialists will review the information in the 
Self-Evaluation Report and make the comparison with Commission-supplied data. 

To be considered a “favorable comparison,” a course or program must not fall below 15 points of the mean 
completion rate for similar courses or programs for the institution’s assigned peer group. The graduation rates for 
degree programs will be compared with graduation rates for similar degree levels, e.g., Associate, Bachelor’s, 
Master’s, First Professional, and Professional Doctorate. 

If the Commission’s analysis does not show that the institution’s data compare favorably with those of similar 
DETC-accredited institutions, the institution must provide a written explanation of its data and how they were 
gathered and the Commission will review the institution’s explanation and take whatever follow-up action it deems 
appropriate. Such action may include (1) accepting the institution’s explanations and taking no further action; (2) 
determining that the institution may no longer offer the course/program in its present form, and/or (3) ordering the 
institution to undergo a full reaccreditation review if the institution does not make the appropriate changes. 

Annual Reporting of Continuous Improvement Results 

The language around outcomes assessments should change from reactive to proactive. DETC institutions 
should implement successful outcomes assessment plans into their organizational culture with the common 
goal of furthering the institution’s mission. Outcomes assessments reporting should not be viewed as a 
punitive process, but a process to better the product (programs) delivered to consumers (students). If 
outcomes assessment quantitative data shows deficiencies, the real measure should rest on the steps the 
institution took to make the necessary improvements.  

The DETC Annual Report (E.6 or E.7) asks DETC institution CEOs to initial that they have “formal written 
plans for regularly conducting student learning outcomes assessments and institution self-improvements.”  

The Annual Report has been revised to ask institutions to document the activities or improvements which 
were made during the reporting year based directly on the results of their outcomes assessment efforts. These 
institutional changes or improvements can be minor or major, depending on the data collected. By 
implementing this additional requirement, DETC institutions will be incorporating a culture of outcomes 
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assessment improvements throughout the year, and not just address outcomes assessments in five year 
intervals. This new requirement will serve a dual purpose of helping the Accrediting Commission stay 
apprised of the institutional improvements of member schools and be able to proactively respond if member 
institutions are encountering difficulties in achieving measurable improvements.   

Conclusion

The Accrediting Commission will judge the acceptability of the case an institution makes for meeting Standard V by 
looking at all of the evidence and the thoroughness, clarity, and adequacy of the documentation presented in the Self-
Evaluation Report and Annual Report.  

When an institution is undergoing its initial accreditation or re-accreditation review, the on-site evaluators will 
review and evaluate the information provided by the Commission and by the institution against the minimum levels 
of acceptance described above. They will also determine if there are any extenuating circumstances that should be 
considered in the case of an institution whose performance falls below minimum acceptable levels. 

If the Commission’s analysis shows that the institution’s outcomes data do not meet the prescribed minimum 
acceptable levels, the institution must provide a written explanation and the Commission will review the institution’s 
explanation and take whatever follow-up action it deems appropriate. Such action may include (1) accepting the 
institution’s explanations and taking no further action; (2) determining that the institution may no longer offer the 
course/program in its present form, and/or (3) ordering the institution to undergo a full accreditation review if the 
institution does not make the appropriate changes. 

Evidence provided by the institution must be relevant, verifiable, representative, and cumulative. It may not be 
modified to produce a desired outcome. Hence, the burden of proof is always on the institution to show how its 
evidence meets Standard V. 

When an institution believes that it operates under conditions where assessing outcomes can be achieved more 
accurately by using standards other than those listed in this Policy, it may petition the Commission for a variance. 
Where the Commission believes that any such variance or reinforcement of the established standard will improve the 
assessment of objectives and outcomes, it will grant a variance.  
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Sample Contents of an Outcomes Assessment Plan 
Item Elements 

Overview Why the plan is written; what it seeks to accomplish or its purpose; who 
is responsible for implementing plan; principles of learning assessment; 
implementation timeline; review of plan 

Assessing Student Achievement 
Introduction Overview 
Identifying Program and Course Objectives Define and identify the learning goals and outcomes; identify what the 

students will be able to do or know; and identify how this is determined 
Outcomes Measurement Tools Capstone course; Embedded Assessments; Internship Performance; 

National licensure, certification or Professional Exam; Portfolio 
Assessment; Pre/Post Testing; Standardized Exam; Outside Assessors; 
and Committee Approved thesis o research project. 

Review of Student Achievement Results Data that demonstrates that students are achieving learning outcomes that 
are appropriate to the institution’s mission; data demonstrates as to the 
rigor and depth of the degrees, diplomas, or certificates offered 

Reporting Student Achievement Results to DETC Report any third-party assessment results, such as test scores on industry 
examinations or certifications as compared to national average scores, 
etc.

Using Student Achievement Results to Improve 
the Institution 

Revise as needed to improve outcomes. 

Assessing Student Satisfaction 
Introduction Overview 
Student Satisfaction Measurement Tools Student surveys, unsolicited testimonials; referrals; repeat enrollments; 

few student complaints; end of course evaluation; graduation survey  
Review of Student Satisfaction Results How often tools are reviewed; who is responsible; what are the 

benchmarks? 
Reporting Student Satisfaction to DETC and 
Other Agencies 

Surveys of 3 mandatory questions must be reported to DETC in Annual 
Report each year due January 31 

Using Student Satisfaction Results to Improve the 
Institution 

What happens when the percentage of “yes” to the 3 questions falls 
below 75%? 

Assessing Progress Through the Course/Program 
Introduction Overview 
Collecting Data Related to Progress through the 
Course/Program 

Course completion data, program graduation data, time to complete a 
course, credentialing 

Review of Progress Data What happens when a completion rates falls below a certain percent? 
Reporting Data to DETC Report completion and graduation rates to DETC in Annual Report each 

year due January 31. 
Using Progress Data to Improve Institution Revise or terminate courses with low completion rates. 

Improving the Institution through Outcomes 
Assessment 

How will the institution use this information to improve teaching and 
learning, as well as student services, etc.? 

Instructional and Educational Support Services Review and revise as needed. Including, but not limited to admissions 
requirements, admissions practices, progress through program 
expectations, counseling services, and advisory services.

Program Objectives and Curriculum Review and revise as needed. 
Course Objectives, Content, Instructional 
Materials, and Assessments 

Review and revise as needed. 

Institutional Policies and Procedures Review and revise as needed. 
Institutional Mission, Goals, and Objectives Review and revise as needed. 

Attachments: 
Areas Assessed and Methods of Assessment and 
When it is used 

See sample of Table A below. 
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Table A – Areas Assessed and Methods of Direct Assessment (Suggested Approach)

Areas Assessed: Method of Direct Measure Assessment and When It is Used: 

Basic Skills (reading, writing, math 
computing)

standardized tests; pre- and post-test; portfolio at end of course; thesis; pre and post 
examinations; Embedded assessments; outside assessments.

Competencies (critical thinking, oral 
communication, quantitative reasoning, 
problem-solving, etc.)

standardized tests; comprehensive examinations; thesis;; internships; capstone 
projects; portfolio. 

Disciplinary Knowledge standardized examinations; evaluation by outside instructors; capstone project;; 
portfolio, thesis;;; performance on national, state-mandated, comprehensive, 
standardized, and/or graduate examinations; outside assessments; national licensure. 

Technical/Professional Skills national licensure or board examinations; practica, internships; capstone project; 
outside assessment; portfolios;; comprehensive examination;  Pre and post testing; 
Embedded Assessments.

General Education or Core pre- and post-test; portfolio; review of student input form; capstone project; student 
survey; course embedded assessment; outside assessments.

Interdisciplinary Knowledge competency examinations;; portfolios; capstone project; graduate school admission; 
evaluation of performance; faculty assessment; outside assessment. 

Values assessed within context of internship; capstone project; embedded assessments; 
portfolio; final thesis; ; pre and post exams; outside assessments. 
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Table B – Sample Outcomes Assessment Template for a Degree Program  

Program Name

Program Mission/Purpose 

Learning Outcome Measure/Target/Cycle Finding Actions Taken for 
Improvement 

Sample Data: Evaluate 
conflicting workplace 
management agendas and 
their impact on workplace 
safety and health. (Direct) 

Analysis of Program 
Evaluation Paper in BOS 
3511. 80% of students score a 
minimum of 25 of 30 points 
on the rubric. 

70% of students scored a 
minimum of 25 points.  

Additional instructions and 
guidelines being developed 
for the Paper Assignment. 
Two concepts standout as not 
being completely grasped by 
students. These sections of 
the course will be enhanced to 
more thoroughly teach the 
concepts. 

Indirect Measure  
(Instrument Used) 

Items Relevant to 
Program/Course & Target 

Finding Actions Taken 

End of Program Survey Questions related to learning 
and benefits of program/80% 
positive response 

Lower than 80% scores 
received on one question 
related to program application 
to the workplace. 

Curriculum Review 
Committee began initiative to 
have certain projects and 
papers assigned revised to be 
more application oriented to 
the student’s current 
employment in the field if 
applicable. 
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Current Definitions from DETC Glossary‐Proposed Revisions 5/31/2012 
The assessment community has “wrestled with” the difference between student learning 
outcomes and student learning objectives. The important piece here is the alignment back to 
program and institutional outcomes/objectives and that this alignment is clearly articulated. 
 
The use of the terms objective or outcome may depend on the course relation to the program 
outcomes. Some courses, because they are not part of a program, may utilize objectives. Other 
institutions utilize objectives to describe what happens during the course, and outcomes to 
reflect what a student will look like upon completing a course or program. An outcome is 
typically specified knowledge, skill, ability, or attitude that a student has achieved as a result of 
taking a course or program. Outcomes may also be referred to as Learning Outcomes or Student 
Learning Outcomes (SLO’s). 
 
Institutional Goals 
Goals (sometimes referred to as a Vision Statement) are broad, brief statements of intent that 
provide focus or vision for planning.  They are non‐specific, non‐measurable, and usually cannot 
be definitively attained.  Goals are a desired state one is seeking to attain.  Goals are always in 
the future.  For example, XYZ Institution will meet the educational needs of adult learners in the 
competitive field of healthcare. 
 
Institutional Objectives 
Institutional Objectives are meant to be a realistic target for the institution. Institutional 
objectives present measurable outcomes, which are sometimes referred to as Core Values. For 
example, an institutional objective may be to provide accessibility, flexibility and the use of 
appropriate technology in the delivery of its online programs and services. The institution could 
demonstrate that its online programs were accessible by documenting the type of hardware, 
software, and Internet requirements are needed to access its learning platform or student 
portal. 
 
Institutional Learning Outcomes (ILO’s) 
Institutional Learning Outcomes are meant to be a realistic target for the institution’s graduates.  
ILO’s present measurable outcomes.  
 
Program Learning Outcomes (PLO’s) should answer the question “What will students know and 
be able to do after completing our program”? Emphasis should be placed on what the graduates 
should be able to do in the field upon graduation. 
 
Course Learning Outcomes (CLO’s) 
Course Learning Outcomes describe what learners should be able to know or do at the 
conclusion of a course.  They include what the learner will not only be able to do, but also how 
well they can do it and under what conditions. CLOs support the mastery of PLOs. 
 
Outcomes are written in the active voice and use action verbs like “plan”, “write”, “conduct”, 
“produce”, rather than appreciate, understand or feel.  Outcomes are precise, tangible, 
concrete, measurable, and can be validated.  They provide measures of accountability for the 
instructional process.  They answer the questions, WHO is going to do WHAT, WHEN, WHY 
(what will be demonstrated or achieved), under what conditions and TO WHAT STANDARD. 
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Program Goal: 
A short, concise, general statement of the overall purpose of a program. A program goal should 
point towards some long term effect, change, or purpose. It is usually not phrased in quantified 
terms. It should be sufficiently “definite” that it points clearly to the ensuring program. 
 
Program Objective:  
A specific—usually quantifiable—statement of the ultimate intended outcome of a prescribed 
learning program. It is a statement of measurable outcomes which can be used to determine 
program progress towards the program goal. Typically a program should have between five and 
12 objectives, depending on the scope of the program. Roughly there should be at least one 
objective for each major component or discrete segment of the program. The objectives, when 
taken together, have the effect of achieving the overall program goals. There should be cohesion 
among the objectives, and the objectives should reflect the overall nature and balance of the 
program, and should address each of the program subsystems. 
 
 
Instructional Objectives 
(See also Course Objectives) Statements used to show different levels of learning. The most used 
hierarchy of learning was formulated by Bloom (known as Bloom’s Taxonomy). The hierarchy 
can be used to help formulate objectives. The levels begin with knowledge (is knowing specific 
facts, principles, etc.) become increasingly complex as you move up to comprehension (the 
ability to explain a point); application (using previously known facts to solve a problem); analysis 
(the ability to break a product apart into its requisite elements or logical components); synthesis 
(the ability to create something); and evaluation (the ability to judge quality). Here is helpful list 
of words that are used for different types of objectives: 
 

Knowledge  Comprehension    Application Analysis Synthesis  Evaluation
define  
identify 
indicate 
know 
label 
list 
memorize 
name 
recall 
record 
relate 
repeat 
select 
underline 

classify 
describe 
discuss 
explain 
express 
identify 
locate 
paraphrase 
recognize 
report 
restate 
review 
suggest 
summarize 
tell 
translate 

apply 
compute 
construct 
demonstrate 
dramatize 
employ 
give examples 
illustrate 
interpret 
investigate 
operate 
organize 
practice 
predict 
schedule 
shop 
sketch 
translate 
use 

analyze 
appraise 
calculate 
categorize 
compare 
contrast 
criticize 
debate 
determine 
diagram 
differentiate 
distinguish 
examine 
experiment 
inspect 
inventory 
question 
relate 
solve 

arrange 
assemble 
collect 
compose 
construct 
create 
design 
formulate 
manage 
organize 
perform 
plan 
prepare 
produce 
propose 
set‐up 

appraise 
assess 
choose 
compare 
contrast 
decide 
estimate 
evaluate 
grade 
judge 
measure 
rate 
revise 
score 
select 
value 
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Learning Objectives: 
(See also Course Objectives) Statements that tell the student at the beginning of a lesson or 
course what he/she should be able to do as a result of completing the course or lesson 
materials. There are three parts to a good objective: 1) the performance, or what you expect 
the learner to be able to do; 2) the condition (if any) under which you expect the learning to 
take place; and 3) the criterion or standard of performance, indicated either in terms of time 
or accuracy. A good objective does not have to contain all three parts. Typically, learning 
objectives should contain action verbs so that the task or behavior can be measured. For 
example, explain, develop, record, state, describe, summarize, etc. See list under 
“Instructional Objectives.” 
 
 
Course Objectives‐can be topical and describe what is occurring within the course, more 
measureable than a CLO, an objective may assist student in how to perform or work within the 
course whereas outcomes may prepare for mastery of the next step in a sequence leading to 
program completion. 
 
 
Other Related  Terms: 
Closing the Loop 
Programmatic Review Curriculum Mapping 
Co‐Curricular Assessment 
Institutional Research 
Institutional Effectiveness 
Class vs. Course vs. Program 
Assessment vs. Assignment vs. Homework 





















Summary of Student Achievement and Satisfaction 
2003-2010*

Survey Data 
Institutions must receive a 75% or higher who answer “yes” to the following questions:  

1) Did you achieve, or will you have achieved upon completing your studies, the goals you had when you 
started the course or program? 

2) Would you recommend these studies to a friend? 
3) All things considered, were you satisfied with your studies?   

2003 2004 2005 2006 2007 2008 2009  2010

Degree: 1 = 93% 1 = 95% 95%  94% 94% 95% 95%  94% 
 2 = 95% 2 = 96% 96%  94% 95% 95% 96%  95% 
  3 = 95% 96%  96% 95% 96% 96%  95% 

Postsecondary: 1 = 93% 1 = 93% 94%  94% 94% 94% 95%  95% 
 2 = 96% 2 = 96% 97%  97% 97% 96% 97%  96% 
 3 = 96% 3 = 97% 97%  97% 98% 95% 97%  97% 

Completion Data 
Groups: 

1 – Degree Granting Intuitions (Non-Profit) 
2 – Degree Granting Institutions (For-Profit, Associate Degrees only) 
3 – Degree Granting Institutions (For-Profit, Master’s and First Professional Degrees only) 
4 – Degree Granting Institutions (For-Profit, other) 
5 – Postsecondary Institutions (For-Profit) 
6 – Specialized Postsecondary Institutions (For-Profit) 
7 – Postsecondary Institutions (Non-Profit) 

No. Course Completion  Rates 
2003 2004 2005 2006 2007 2008   2009 2010 

1 83% 85% 83% 86% 87% 89%    94% 92% 
2 76 79 77 87 84 87        90 89 
3 86 88 85 89 88 83        81 87 
4 86 87 89 87 89 88        91 92 
5 58 60 55 65 71 73        74 81 
6 80 74 69 79 80 73        76 79 
7 84 78 84 80 85 84        85 87 

Graduation rates by degrees:   
2009:    2010:
Associate = 37% (-15 = 22) 49% (-15 = 34) 
Bachelors = 55% (-15 = 40) 59% (-15 = 44) 
Master’s = 64% (-15 = 49) 70% (-15 = 55) 
First Prof = 57% (-15 = 42) 42% (-15 = 27) 

*This data excludes high schools, foreign institutions, and military institutions. 

No. Degree Graduation Rates 
2003 2004 2005 2006 2007 2008 

1 66% 46% 42% 47% 58% 61%  
2 14 18 23 32 46 41    
3 51 55 54 61 63 57 
4 45 56 47 50 56 57 



Group 1 

Congratulations!  This team has been selected to further the prestige of Fantasy University by creating 
the University’s first Outcomes Assessment Plan. Your task is to guide the faculty and staff in 
understanding the purpose of an Outcomes Assessment Plan and how the Plan relates to Fantasy 
University as a whole.  Create a brief (5minutes or so) presentation that explains: 

• Mission of Fantasy University 
• Goals of Fantasy University 
• Outcomes for Fantasy University 
• Purpose and Goals for an Outcomes Assessment Plan 
• How the Outcomes Assessment Plan relates to the Mission, Goals, and Outcomes 

 

Group 2 

Fantasy Institute offers the following programs: 

• Historical Literature from Grimm to Disney 
• Castle Life 

For each program create: 

• Two program outcomes 
• Two classes 
• One outcome per class 
• One assignment for each outcome 

 

Group 3 

Fantasy University offers the following programs: 

• Talking Animals 
• Geography: From Bremen Town to Oz 

Create two outcomes for each program. Explain what measurement tools are used to measure student 
achievement in relation to each outcome for each program. Also explain how student achievement is 
reported and to whom. 

 

 

 



Group 4 

Fantasy University is an online college that offers the following academic programs: 

• Leadership: Be An Effective Prince or Princess  
• Knightlife  

Identify two student services that would be necessary for these programs. Explain what measurement 
tools are used to measure student satisfaction with academics and services in each program. Also 
explain how student satisfaction is reported and to whom. 

 

 

 

Group 5 

Fantasy Institute offers the following academic programs: 

• Leadership: Be An Effective Prince or Princess  
• Knightlife  

Below are student achievement and student satisfaction results for each academic program. Explain 
how you can use these results to improve the institution.  

 

 

 

Group 6 

We often focus on course completion and graduation rate when creating an Outcomes Assessment Plan. 
Explain why and how other factors such as faculty professional development, admissions practices, 
institutional policies and procedures, as well as input from constituents should be considered as part of 
the Outcomes Assessment Plan.  

 

 

 

 



Group 7 

Fantasy University is an online college that offers the following academic programs: 

• Historical Literature from Grimm to Disney 
• Talking Animals 

An Outcomes Assessment Plan is not just to report data.  You have to do something with the data to 
improve the.  Below are student achievement and student satisfaction results for each academic 
program. Explain how you can use these results to improve institutional programs, services, and policies. 

Historical Literature from Grimm to Disney 

• Did you achieve, or will you have achieved upon completing your studies, the goals you had 
when you started this course or program? 90% yes 

• Would you recommend these studies to a friend? 95% yes 
• All things considered, were you satisfied with your studies with us? 93% yes 
• Graduation Rate 80% 
• Course Completion HL 101 “Goblins and Trolls” at 60% is the only class with a completion 

rate under 85% 
• Pass rate on National Writing Exam 75% 
• 96 % of graduates reported being Satisfied or Very Satisfied with their Fantasy University 

experience.  
• 70 % of students were Satisfied or Very Satisfied with the level of Academic Help received at 

Fantasy University. 

Talking Animals 

• Did you achieve, or will you have achieved upon completing your studies, the goals you had 
when you started this course or program? 50% yes 

• Would you recommend these studies to a friend? 71% yes 
• All things considered, were you satisfied with your studies with us? 60% yes 
• Graduation Rate 70% 
• Course Completion TA 101 “Canine Conversation ” at 90% , TA 175 “Dinosaur Dialects” at 

87%, and TA 213 “ Unicorn Utterances” at 91% are the only classes with a completion rate 
greater than 85% 

• Pass rate on National Writing Exam 89% 
• 76 % of graduates reported being Satisfied or Very Satisfied with their Fantasy University 

experience.  
• 70 % of students were Satisfied or Very Satisfied with the level of Academic Help received at 

Fantasy University. 

 



Distance Education and Training Council 2012 Fall Workshop

                   
Please rate the following subjects:          Excellent    Good          Fair        Poor    Awful

The topic1.      	 			 				
 

Presenter’s command of subject matter 2. 	 			 				

The method of presentation3. 			 	 			 					

Usefulness of the information 4.   	 			 					

5.   Opportunity for questions and  	 			 				
 discussion 
6.   Audiovisuals as an aid   	 			 				

 to understanding the topic

Overall quality of the presentation7. 		 	 			 				

8.   What was your favorite part of the presentation?

What was your least favorite part?9. 

 What is one thing you learned from this presentation? 10. 
 

Would you like to see this speaker present at Future DETC Meetings (circle one)? 11. 
 
 
    Yes    No

Thank you for your cooperation in evaluating the speakers! Remember, you can complete your 
evaluation online at http://www.etouches.com/esurvey/detcworkshop!

DETC Fall Workshop
October 14-16, 2012

When Change is the Norm: 
Negotiating the New Requirements in Outcomes Assessment 

Dr. Kristi Bordelon, Teacher Education University
Dr. Leslie Gargiulo, Ashworth College

Ms. Stella Garlick, Martinsburg Institute
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Navigating DETC Accreditation

Presented by:

Dr. Leslie Gargiulo, Ashworth College

Dr. Leslie Gargiulo is Chief Academic Officer at Ashworth College. She manages all curriculum, instruc-
tion and accreditation matters. Since 2003, Dr. Gargiulo has been an integral administrator and faculty 
at three accredited online universities. She was instrumental in building a new online university achieving 
national accreditation through the Distance Education and Training Council (DETC), and was a prin-
cipal architect in achieving eligibility for WASC regional accreditation. Dr. Gargiulo earned her Ph.D. 
in comparative education from the University of California, Los Angeles, Masters in philosophy from 
University of California, Riverside, Masters in physics from San Jose State University, and Bachelors in 
chemical engineering from University of Illinois.

Dr. Karen Smith, Columbia Southern University

Mr. Paul McDonald, American Graduate University

Mr. Paul McDonald is President and Director of Education for American Graduate University (AGU) in 
Covina California. He has been with AGU, and its founding organization Procurement Associates, Inc., 
since 1968. He has led the development and delivery of AGU’s distance education degree and certificate 
programs. In addition to his administrative duties, he serves as a faculty member for both the University’s 
distance education programs and classroom training courses. He currently serves as the vice chair of DE-
TC’s Business Standards Committee. Mr. McDonald’s military service was with the U. S. Army Special 
Forces. He holds a Master of Business Administration from American Graduate University.

Serving as Vice President for Institutional Research, External Compliance, and Accreditation, Dr. Karen 
Smith has worked with Columbia Southern University for ten years, including service as a faculty member 
teaching Organizational Theory. An interdisciplinary professional, she has worked as a consultant to business 
and industry, university clients, and corporate groups with specializations in international comparative 
higher education, political economy, and university, government and industry partnerships, most recently 
with Raytheon Corporation. Her Ph.D. in Higher Education from Florida State University centered on 
the study of organizations with competitive division of labor, and prior training was in physiology, and 
Karen’s research interests include international comparative higher education systems and the influence of 
foreign direct investment. 

Ms. Janet Perry, Weston Distance Learning

Ms. Janet Perry has 20 years of experience serving adult students in non-traditional education settings. 
After completing her adult education practicum, she taught pre-college reading, writing and math skills 
as well as leadership courses to the U.S. Army’s enlisted members and non-commissioned officers. Janet 
also has a strong background in student support functions, including registrar, student services and en-
rollment services. She has 17 years of experience in Compliance, most recently serving as the Compliance 
Manager for Weston Distance Learning. Janet earned her bachelor’s degree from the University of Texas 
at San Antonio and is currently working toward her Distance Education Certificate from the University 
of Wisconsin-Madison. 

Tuesday, October 16th
1:00  - 2:45 p.m.
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All standards –Leslie

Core Education standards -Janet
◦ Subject Specialists Report / Responses –Leslie
◦ Outcomes Assessment –Leslie

Core business standards – Paul
◦ Recruiting, Outside marketers – Paul
◦ Strategic Plan – Paul 

Developing the Self Evaluation Report – Janet
◦ SER Writing and Editing – Janet

Federal government regulations and compliance  
–Karen
◦ Credit Hours Determination –Karen

Site Visit –Paul 

2

I.  Institution Mission, Goals, 
and Objectives

II. Educational Program 
Objectives, Curricula, and 
Materials

III. Educational Services
IV. Student Support Services
V. Student Achievement and 

Satisfaction
VI. Qualifications and Duties of 

Owners, Governing Board 
Members, Officials, 
Administrators,Instructors
/ Faculty, and Staff and 
Reputation of Institution

VII. Admissions Practices and 
Enrollment Agreements

VIII. Advertising, Promotional 
Literature, and Recruitment 
Personnel

IX. Financial Responsibility
X. Tuition Policies, Collection 

Procedures, and 
Cancellations/Refunds

XI. Facilities, Equipment, 
Supplies, and Record 
Protection

XII. Research and Self-
Improvement

3



Standard I – Institution Mission, Goals and Objectives
• A mission statement tells the purpose of your institution. 
• Goals and objectives support the mission statement.
• Show how you regularly review and follow your mission, goals 

and objectives.
• Be aware of policies C.1 and C.2.

Standard II – Educational Program Objectives, Curricula and 
Materials
• Description of Program Objectives (II.A.)
• Appropriate Program Objectives (II.B.)
• Comprehensive Curriculum and Materials (II.C./II.E.)
• Up-to-Date Curriculum and Materials (II.D./II.E.)
• Examinations and Other Assessments (II.F.)
• Student Privacy, Integrity and Identity (II.L.)

Standard III – Educational Services
• Student Inquiries and Submissions (III.A.)
• Individual Differences (III.B.)
• Handling Unsatisfactory Student Progress (III.C.)
• Student Evaluation of Courses (III.E.)

Core Education Standards

4

2 parallel tracks
◦ SER and Subject Specialist Reports
◦ SSR submitted 3 months prior to SER
 SSR responses grade each course – A/B/C
 Fix courses, respond to report, prepare for site visit

Program report for 1/3 of curriculum – full 
course materials submitted with each report
◦ ex. 6 degree programs – submit 2 programs reports 

with 3 full courses’ materials for each program 
report
◦ Use report template and evaluators checklist to 

guide the package development 
5

Critical document audit – 12 critical documents 
with checklists
◦ Course Development Manual
◦ Institutional Improvement Plan
◦ Outcomes Assessment Plan
◦ Determining Clock / Credit Hours
Ensure all documents tell an integrated story on 
how student learning is tracked, measured, and 
improvements made
Ensure that the narrative responses to Standards 
refer to the critical documents to explain how 
these inform policy, procedures and practices 

6



Accreditation Standards VII.B. to XII. Business Standards I 
to III
They are clear and prescriptive – follow them
Enrollment agreements
◦ Clear and simple
◦ Cancellation and refunds
◦ Cost to student is clearly stated
◦ Obligations of student and university
Advertising
◦ All samples
◦ Content
◦ Be careful not to use “free” or guarantee
◦ Website information

7

Control of Recruitment Personnel
◦ Policies & procedures for hiring, training & monitoring
◦ Internal v. external controls
◦ Make sure you know what they are telling students
◦ Signed code of ethics
Financial Responsibility
◦ C.10. Policy on Financial Statements
◦ Financial reports
◦ C.12. Financial Analysis Worksheet
◦ Financial personnel
◦ Budget
◦ Demonstrated operations

8

Tuition Policies, Fees, Refunds
◦ Verifiable procedures and processes
◦ Total Course Price
◦ Cost of course materials
◦ Discounts
◦ Collection procedures
◦ Refund policies and procedures – show how
◦ Evidence of refunds
Facilities and Records
◦ Facility plan
◦ How are records protected

9



Strategic Plan
◦ Future not history
◦ SWOT analysis
◦ Scope/actions
◦ Schedule/milestones
◦ Budget
◦ Responsibility

10

Developing the SER
The SER is an analytical and descriptive document outlining every important 
aspect of your institution’s operation. It tells why, what and how. The SER is 
used by DETC evaluators to help them understand your institution and how it 
meets DETC Standards.

• Time is Essential
• The SER can take nine months or longer to develop.

• Assign SER Project Manager. Project Manager:
• establishes internal due dates;
• establishes guide for writing SER and organizes it into “one voice;”
• oversees organization of exhibits; and 
• ensures all required items are completed, thorough, accurate and 

submitted by DETC deadlines.

• Use  Your Experts
• Assign the writing of initial SER draft to your experts for each area.

• Assign Due Dates

• Confidentiality

11

Writing and Editing Your SER
• Read DETC instructions for completing the SER.
• Answer each question honestly, factually, completely and concisely.
• Use Standards as a guide for answering questions.
• “Toot your horn.”
• Identify challenges or weaknesses, and show how you are addressing 

them.
• Take the reader step by step through procedures and processes.
• If something is not applicable, make sure you state “not applicable.”
• Include table of contents.
• Final SER should be in “one voice.”
• Provide contact person for each Standard topic.
• Provide all required exhibits.
• Edit, edit, edit.

• Content
• Typos
• Grammar/Usage
• Voice
• Exhibits

12



I. Gainful Employment in a Recognized 
Occupation

II. Consumer Protection for Misleading 
Information, Recruiting, and State Oversight

III. Ensuring Only Eligible Students Receive 
Federal Funds

IV. Clarification of Federal Aid Eligible Courses 
and Allocation

13

Proxy Measure of a Quantity of Student 
Learning 

Carnegie Unit
Level of Instruction
Academic Rigor
Course Time Requirements

14

Before – Developing the SER
◦ Follow timeline – stay up with the changes
◦ Wide participation but one project manager
◦ Write in basic English – edit
◦ Follow current format
◦ Use the evaluator’s form as a checklist
◦ Consultants?
◦ Read D.6. “Undergoing an Onsite Visit”

15



Staff prepared and there
Faculty there or available
Answering questions – contradicting SER
Incomplete files
Staff/faculty not familiar with policies
Listen carefully to team’s questions

16

Chair’s report – “Take a Deep Breath”
Read it and take a day or two to think about it
Don’t respond defensively
State what  you are doing and provide 
evidence

17

Initial Accreditation
School personnel do not read questions thoroughly. Don’t provide “evidence”
State “does not apply” but do not explain why it does not apply
Do not understand the refund policy or don’t want to understand the refund policy
Do not answer the questions
Outcomes assessment plan is weak
Strategic plan is weak

Re-accreditation
Don’t take the process seriously
Don’t participate in DETC meetings and don’t stay up with the changes
Some schools still don’t have “goals”
New management do not understand the process
Strategic plan weak

General Observations
Have some faculty present
Document and provide evidence you do what you say you do
Make the SER complete and easy to read and navigate
Make it easy for the team. Be ready for the visit
Make sure the staff and faculty are prepared and on the same page

18



??

19
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DETC Staff Answers Your Questions 
About Standards, Policies and Procedures

Tuesday, October 16th
3:00 -3:45 p.m.

Presented by:

Mr. Michael Lambert, Executive Director
Michael P. Lambert, a native of Western Pennsylvania, has served as the Executive Director of the 
Distance Education and Training Council since 1992. He joined the DETC staff in 1972. Over the 
years he has served on more than 600 accreditation review committees in eight countries. Mr. Lambert 
earned a BS degree in English/Education and an MA Degree in English Literature from the Indiana 
University of Pennsylvania (IUP), and an MBA Degree in Finance from George Mason University. 
Mr. Lambert has taught, written and lectured widely on distance education and accreditation since 
1972, and serves on numerous advisory boards, including the CHEA Committee on Recognition, the 
CHEA International Commission, the U.S. Department of Agriculture Graduate School, the ACE 
Commission on Lifelong Learning and the Servicemembers Opportunity Colleges, where he is the 
current Chair.

Ms. Sally Welch, Associate Director
Ms. Sally R. Welch is the Associate Director of DETC. Ms. Welch joined the DETC in 1974 as the 
Assistant to the Accrediting Program Coordinator. She became Director of Publications in 1976, in 
1992 she was appointed Assistant Director, and in 2007 she was named Associate Director. Having 
worked in the field of distance education for more than 34 years, she has authored, coauthored, and 
edited numerous publications on distance education. She has given presentations on distance education 
before legislative committees, government agencies, other organizations and associations throughout 
the United States, including DETC conferences, workshops, and seminars. She works extensively 
with the DETC Research and Educational Committee in reviewing and updating the Accrediting 
Commission’s standards, policies and procedures. 

Ms. Nan Bayster Ridgeway, Director of Accreditation
Ms. Nan Bayster Ridgeway joined the Distance Education and Training Council as the Director of 
Accreditation in August of 2005. As Director of Accreditation, Mrs. Ridgeway guides institutions 
through the process of initial and re-accreditation. She works to assure institutional compliance with 
the Commission’s published educational and ethical business standards. Mrs. Ridgeway coordinates 
the work of hundreds of volunteer evaluators who assist the Commission in verifying the standards. 
Prior to joining the DETC, Mrs. Ridgeway served as an Accreditation Associate for the Council for 
Accreditation of Counseling and Related Educational Programs (CACREP).  She earned a B.S. in 
Family Studies from the University of Maryland, College Park, and a Master of Business Administration 
from Strayer University.
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Update Sheet: Changes to the 2012 DETC Accreditation Handbook

Changes Adopted in 2011 
Changes adopted January 2012 – must be in compliance by July 1, 2012 
Changes adopted June 2012 – must be in compliance by January 1, 2013 

DETC members should study carefully the following new additions or revisions to the Accreditation Standards, 
Business Standards, and changes and additions to policies and procedures to ensure compliance by the required 
date. If your institution is scheduled for an on-site DETC review in 2012 or beyond, it will be checked for 
compliance with the standards, policies, and procedures below. Changed or additional language is in italic. 

I.A. Description of the Mission, Goals, and Objectives: The institution has a mission statement that includes its 
general purpose and is supported by specific, clearly defined goals and objectives appropriate to the level of study 
provided including an institutional commitment to providing quality distance education programs. [Rev 8/11]

I.C. Implementation of the Mission, Goals, and Objectives: The institution can demonstrate that it is 
effectively carrying out its mission, is attaining its goals and objectives, and is sharing appropriate information on 
its attainments with relevant groups. The institution identifies the key indicators it uses in determining how it is 
meeting its stated mission, goals, and objectives. [Rev 10/11] 

II.C. Comprehensive Curriculum: The curriculum is sufficiently comprehensive for students to achieve the 
stated program objectives and its content is supported by sound research and practice. An institution has policies 
and procedures for determining credit hours as defined in C.9. Policy on Degree Programs and/or clock hours it 
awards for its courses and/or programs. [Rev 10/11] 

II.F. Examinations and Other Assessments: Examinations and other assessment techniques are adequate
evidence of the achievement of the stated learning objectives and outcomes. The institution must publish its 
academic grading policies, assignment marking system, course extension policy, and information on issuance and 
completion of incomplete grades, and apply them with fairness and consistency. [Rev 8/11 – moved from III.A.]. 

II.J. Study Instructions: Instructions and suggestions on how to study and how to use the instructional materials 
are made available to assist students to learn effectively and efficiently. [Rev 8/11] 

II. L. Student Privacy, Integrity, and Identity: The institution has clear, specific, published policies related to 
student privacy, integrity, and academic honesty. The institution has a student identity verification process that 
ensures that students who earn the credit or completion credentials are the same students who did the course 
assignments and assessments. [Rev 10/11] 

III.A. Student Inquiries and Submissions: Relevant student inquiries are welcome and are answered promptly 
and thoroughly. Accurate assessment, correction services, and counseling by instructors/faculty are provided for 
assignments/lessons and examinations. The institution has a process for maintaining and protecting the 
confidentiality of student records, e.g., grades, test results, etc. [Rev 10/11] 

III.E. Student Evaluation of Courses: Opinions of students are systematically sought as one basis for evaluating 
and improving instructional materials, the delivery of instruction, and educational services. [Rev 8/11] 

III.G. Resident Training: Resident training or face-to-face learning sessions must supplement the electronically 
delivered, online, or other distance study method whenever it is necessary to attain the stated institutional and 
program objectives and intended student learning outcomes. [Rev 8/11] 
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IV.B. Student Records: Essential, accurate student records are adequately and securely maintained and readily 
accessible. [Rev 8/11] 

IV.C. Student Support Services: The institution provides support services relevant to the students enrolled, such 
as financial aid guidance, counseling services, employment assistance and/or alumni services. [Adopted 10/11] 

IV.D. Student Complaints: The institution has policy and procedures for the purposes of responding to, 
addressing, and readdressing, as appropriate, a complaint made by a student (see C.20. Policy on Complaints), 
including one who has good reason to believe that the institution is not in compliance with DETC standards and 
policies. [Adopted 10/11] 

V.A. Achievement and Student Learning Outcomes and Benefits: The institution articulates student learning 
outcomes has a systematic and ongoing process for assessing student learning, provides documented evidence that 
show that the results are used to improve programs, curricula, instruction, faculty development, and services, and
the results meet appropriate benchmarked standards. [Rev 8/11] 

V.B. Student Satisfaction: The institution regularly collects evidence that students are satisfied with the 
instructional and educational services provided [Rev 8/11] as described in C.14. Policy on Student Achievement 
and Satisfaction. [Rev 6/12] 

V.C. Progress Through the Course/Program: The institution documents that students complete their studies at 
rates that compare favorably to those of courses/programs offered by similar DETC-accredited institutions. The
factors considered by the Commission in making this determination and any reporting requirements are outlined in 
C.14. Policy on Student Achievement and Satisfaction. [Rev 6/12] 

VI. A. Owners, Governing Board Members, Officials, and Administrators: The Owners, Governing Board 
Members, officials, and administrators possess appropriate qualifications and experience for their positions and 
roles and have demonstrated the ability to oversee institutional operations. The governing board members are 
knowledgeable and experienced in one or more aspects of educational administration, finance, teaching/learning, 
and distance study. The institution has policies that clearly delineate the duties and responsibilities of governing 
board members, officials, and administrators. Individuals in leadership and managerial roles are qualified by 
education and experience. [Rev 10/11] 

VI.B. Chief Academic Officer and/or Department Heads: A qualified2 person serves as the chief academic 
officer or educational director. This person has overall administrative responsibilities for the educational 
program(s), faculty/instructors, and a policy-making voice in advertising, sales, and collections. In institutions 
that use department heads or persons with similar titles are delegated educational, editorial, and research 
responsibilities within the departmental subject fields. [Rev 10/11] 
2 qualifications for degree-granting institutions are described in C.9. Policy on Degree Programs.

VI.C. Instructors/Faculty and Staff: The institution has a sufficient number of qualified instructors/faculty3 to 
give individualized instructional service to each student. The institution maintains files containing the resumes 
and official transcripts of its instructors/faculty. Faculty are carefully screened for appointment, and are properly 
and continuously trained with respect to institution policies, learner needs, instructional approaches and 
techniques, and the use of appropriate instructional technology. The institution has clear, consistent procedures to 
evaluate faculty performance. [Rev 10/11] 
3 qualifications for degree-granting institutions are described in C.9. Policy on Degree Programs. 

VI.D. Reputation of Institution, Owners, Governing Board, Officials, and Administrators: The institution 
and its owners, governing board members, officials, and administrators possess sound reputations and possess a 
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record of integrity and ethical conduct in their professional activities, business operations, and relations. [Rev
10/11]  

VI.F. Succession Plan: The institution has a written plan that outlines the process by which the leadership and 
management succession would be approached and realized. Identify specific people, committees, or boards that 
would be responsible to carry on with the operation of the institution. The plan should be reviewed and revised on 
an annual basis. [Adopted 8/11 – moved from XII.C.] 

VII.B. Enrollment Agreement (Contracts): The written enrollment agreement and/or other written enrollment 
documents specify clearly the nature and scope of the course or program, the services and obligations of the 
institution, and the responsibilities, obligations, financial and otherwise, of the student. Any changes in tuition, fees, 
and course or program policies and procedures must be made applicable to all future enrollees, not those currently 
enrolled. The institution must use a written enrollment agreement/contract that conforms to the provisions of DETC 
Business Standards II. A. and II. B. Students must be given copies of these written agreements/contracts and/or 
other written documents. [Rev 12/11]

IX.A. Financial Practices: The institution shows, by complete, comparative financial statements covering its two 
most recent fiscal years, that it is financially responsible and that it can meet its financial obligations to provide 
quality instruction and service to its students. (Financial statements must be prepared “in conformity with 
generally accepted accounting principles.”) The institution has budgeting processes that demonstrate the current 
and future budgets are sufficient to allow the institution to accomplish its mission and goals. [Rev 10/11]  

IX.B. Financial Management: Individuals who oversee the fiscal and budgeting processes are qualified by 
education and experience. The institution must have adequate administrative staff for effectively operating, and at 
least one person who is qualified and able to prepare accurate financial reports in a timely manner. Internal 
auditing trails and controls are in place to ensure finances are properly managed, monitored, and protected. 
Adequate safeguards are in place to prevent unauthorized access to online and on-site financial information. [Rev 
10/11]  

IX.C. Financial Sustainability and Stability: The institution can demonstrate that it maintains adequate 
administrative staff and other resources to operate effectively as a going concern and is not exposed to undue or 
insurmountable risk. Any risk that exists is adequately monitored, manageable, and insured. [Rev 10/11]  

IX. E. Demonstrated Operations: In all respects, accredited institutions must document continuous sound and 
ethical operations, as well as the necessary resources to accommodate demand and to ensure all learners receive a 
quality educational experience. Applicant institutions must document two continuous years of sound and ethical 
operation under the present ownership and with the current programs offered as a bona fide electronically 
delivered, online, or other delivery method of distance study. This documentation shall show that the name being 
used by the institution is free from any association with activity that could damage the reputation of the DETC 
accrediting process, such as illegal actions, fraud, unethical conduct, or abuse of consumers. [Rev 10/11]  

X.B. Tuition Collection Procedures: Tuition collection practices and procedures are fair. They encourage the 
progress of students and seek to retain their good will. The institution exercises its right to protect its finances 
through collection practices in keeping with sound and ethical business standards. Such practices take into 
account the comparable rights and interests of the student. Collection procedures also conform to DETC Business 
Standard Section III.D. [Rev 8/11] 

X. C. Tuition Cancellation/Refund Policies: The institution recognizes that there are legitimate reasons why 
enrolled students may not be able to complete their programs with benefit to themselves. Accordingly, the 
institution has a policy for equitable tuition adjustments or refunds in such cases that conform to DETC Business 
Standards Section III.B. and III. C. Records are maintained on tuition refunds and enrollment cancellations to 
provide a reference source for management analysis. [Rev 8/11]
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XI.A. Facilities, Equipment, and Supplies: The institution maintains sufficient facilities, equipment, and 
supplies to achieve its mission and goals and support its programs and future growth. A written plan exists to 
maintain and upgrade facilities, equipment, and supplies. The plan states the resources that will be budgeted to 
support its goals. Buildings, workspace, and equipment comply with local fire, building, health, and safety 
regulations and are adequately equipped to handle the educational program(s) of the institution. [Rev 10/11] 

XI. B. Record Protection: Institutional financial and administrative records and students’ educational records are 
maintained in a reasonably accessible place and are adequately protected as long as they are likely to be needed. 
Protection may be by:  (1) an active fire suppression system, or (2) passive protection using two-hour rated files 
or vaults for hard copy files/records, or (3) using off-site back-up files for electronic files/records. Other records 
are maintained in accordance with current educational, administrative, business, and legal practices. [Rev 12/11] 

XII.A. Planning and Evaluation: An institution has a written plan that is designed to identify internal and 
external trends and patterns, optimize opportunities, address challenges, reflect on achievements, and maintain 
quality. The planning enables the institution to improve services to students, ensure the professional growth of its 
instructors/faculty and staff, and provide for the long-term quality and growth of the institution. The institution 
collects and analyzes data on a systematic, consistent basis to monitor the status and effectiveness of the plan and 
evaluates its full range of services. [Rev 8/11]   

DETC Business Standards

I.A.1. All advertisements, website copy or promotional literature with respect to the institution, its personnel, its 
courses and services, or the occupational opportunities for its graduates are accurate, clear, and readily accessible 
to the public and clearly indicates that training or education is being offered at a distance. [Rev 10/11] 

I.A.6. Institution’s website must make available information on program requirements, course descriptions, tuition 
and related costs, schedules, course delivery formats, and its catalog, prior to the collection of personal contact 
information. [Adopted 8/11 & 10/11]

 
I.A.7. The institution must disclose in its catalog and on its website information which accurately describes the 
institution and its programs. At a minimum, the institution must disclose to prospective students, prior to 
enrollment, the admission policies, description of its programs, grading policies, appropriate technology 
requirements, statement of all fees and tuition, refund policy, and contact information including hours of operation 
and holiday schedules. Degree-granting institutions must include items listed in C.9. Policy on Degree Programs.  
[Rev 6/11 & 12/11]

I.A.9. Institutions routinely provide reliable, current, and accurate information to the public on their website on 
their performance, including student achievement, as determined by the institution. [Adopted 8/11]

I.A.11. Incentives offered to prospective students to enroll must not exceed a nominal value ($100).  [Rev 6/11]  

I.B.1. An institution may refer to its accredited status as, “Accredited by the Accrediting Commission of the 
Distance Education and Training Council” “Accredited by the DETC Accrediting Commission,” “accredited
member of DETC” or “DETC Accredited.” An institution may use the term “accredited programs,” “accredited 
courses,” and/or “nationally accredited” when referring to its individual programs, courses, and/or institution. [Rev 
10/11]  

I.B.4. Courses and programs must be approved by DETC before an institution may advertise them or enroll 
students. [Rev 8/11] 
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I.B.6. An institution must state its accredited status in its catalog and on its website. DETC’s name, address, and 
telephone number must be published in the institution’s catalog, along with a link to DETC’s website 
(www.detc.org). [Rev 10/11]) 

I.B.9. An institution publicly corrects any misleading or inaccurate information it releases on its accreditation 
status, contents of reports of the examining committee from accreditation-related visits, and/or actions taken by the 
Accrediting Commission with respect to the institution. [Adopted 6/11]

II.A.1. The institution must ensure that each applicant is fully informed of the rights, responsibilities and obligations 
of both the student and the institution under the enrollment agreement before it is signed by the applicant. [adopted 
6/11] 

II.A. new #2: If the institution enrolls a student into a program, the enrollment agreement must cover the 
obligations of both parties for the entire program. If the institution enrolls a student into a single course then the 
enrollment agreement must cover the obligations of both parties for the particular course in which the student is 
enrolling. If the institution enrolls a student into one or more courses within a term, the enrollment agreement must 
cover the obligations of both parties for the particular term in which the student is enrolling (see III.A. for refunds). 
(1/12) 

II.A.6. No enrollment agreement is binding until it has been submitted by the student and accepted by the 
institution. A copy of the accepted enrollment agreement is made available to the student within 10 days of 
acceptance and maintained as part of the student’s record. [Adopted 6/11]

II.B.2. The institution must disclose in writing the scope and nature of its courses/programs, and its educational and 
training objectives, and how the institution protects student privacy. [Rev 6/11]

II.B.3. The institution must establish qualifications that an applicant must possess to successfully assimilate the 
educational materials. The institution must also determine with reasonable certainty, prior to acceptance of the 
applicant, that the applicant has been informed of and has proper qualifications to enroll in the course/program. The
applicant has been informed that he/she has been accepted into the program and that official transcripts or 
required documentation must be received by the institution within one enrollment period not to exceed 12 semester 
credits, or the student will not be accepted into the program. [Rev 6/11] 

II.B.6. If an institution provides incentives for making referrals, the incentive must not exceed a nominal value (no
greater than $100 per year). [Adopted 6/11] 

II.C.3. The institution routinely monitors for compliance with standards its student recruitment personnel, 
including any independent organizations providing prospective applicants names to the institution. [Adopted 6/11]

III.A.4. If the institution requires or permits students to purchase textbooks or other required materials separately, 
the institution must make available to the student on its website, catalog, or enrollment agreement “a best effort 
estimate” of the costs of the textbooks and materials needed for successful completion of course/program. If an 
institution is participating in Title IV programs, it must disclose accurate course material information, including 
ISBN and retail prices. The institution’s textbook pricing policy for new or used textbooks must be fair to students.
[Rev 6/11] 

III.A.7. The institution must disclose to students on the enrollment agreement any additional charges to the student 
associated with verifying student identity. [Adopted 6/11] 

III.C.3. Degree-granting institutions: The refund policy above must be applied to individual lessons within a 
course (not courses within a program).When an institution enrolls a student in an entire degree program, it must 
refund 100% of tuition for courses the student never started when he/she cancels. [Rev 10/11] 
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III.C.4. For example, a student who contracts with an institution for three distinct three credit courses, but 
completes only part of one course, is entitled to a full refund when he/she cancels on the remaining two 
uncompleted courses. [Rev 10/11] 

Code of Ethics for Student Recruitment Personnel 

4. Provide applicants only with information authorized by my institution regarding the occupational 
opportunities for graduates, and never make claims guaranteeing employment, job promotion prospects or 
income increases to an applicant. [Rev 6/11] 

5.  State accurately and clearly to prospective students the approvals, accreditation, business, and employer 
recognition, and course acceptance accorded to my institution. [Adopted 6/11] 

6. Provide only full and accurate information on the transferability of academic credits and acceptance of 
degrees or credentials by other educational institutions, and disclose affirmatively the fact that the 
acceptance of credits and degrees is entirely the prerogative of the receiving institution and acceptance 
cannot be guaranteed. [Adopted 6/11] 

7. Provide prospective applicants only complete and accurate information on the total financial obligation 
they will be incurring prior to accepting their enrollment application. [Adopted 6/11] 

8. Provide students prior to enrolling complete and accurate information about financing options for students 
and answer any questions. [Adopted 6/11] 

*A recruitment representative is someone who enrolls prospective students, including but not limited to telephone 
marketers, enrollment advisors, and admissions representatives. [Adopted 6/11] 

Summary of Changes to Policies and Procedures

C.1. Policy on Substantive Change and Notification: Major revision. 

Adopted in June 2012: The acquisition of a hybrid distance study resident training site at which the institution is 
conducting a teach-out for students of another institution that has ceased operating; (C.7.) (6/12)

C.2. Policy on Change of Mission, Goals, and Objectives: Added first paragraph. Revised “Action” section and 
added new requirements for a “Change of Mission/Goals/Objectives Report”; added the last three paragraphs. 
Adopted in June 2012: The Accrediting Commission will review the Change of Mission/Goals/Objectives Report to 
decide if an on-site visit is required or if further reporting is necessary.  

C.3. Policy on Change of Ownership/Management: Major Revision. Added definitions section, added three 
paragraphs under “Actions,” added “If a new owner owns or operates other distance education institutions, those 
institutions must receive accreditation within 2 years of the change of ownership or accreditation may be 
withdrawn”; added “change of management notification” section, added what determines the effective date of 
change of ownership for Commission, and “management” requirements; added “Change of Legal Status 
Notification” section. 

C.4. Policy on Change of Location or New Administrative Site: Revised, added first paragraph, added 
paragraphs under “Action,” updated items needed in “Change of Location or New Administrative Site Report,” 
added timeline when institution must notify Commission of change of location or new administrative site. Also 
added a new application form (E.15). 

C.5. Policy on Course/Program Approval: Major revision. 
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C.6. Policy on Combination Distance Study-Resident Programs: Updated with changes to standards. 
In June 2012 added under Standard IV: Describe how the institution would be able to implement a teach-plan if it 
were to cease operations. How would it accommodate students in finding other resident facilities to complete their 
studies? (6/12) 

C.7. Policy on Approval of New Combination Distance Study-Resident Programs or Training Sites: Revised 
and added a new application form (E.16). 
In June 2012 added number 19: General description of how the institution would conduct a teach-out plan, 
including accommodating students in finding other resident facilities to complete their studies. (6/12) 

C.8. Policy on Bankruptcy of Institutions: Added “Action” section. 

C.9. Policy on Degree Programs: Revised, added statement about how Commission applies standards, and added 
requirement for an advisory council under Standard I; added the institution must have policies and procedures for 
determining credit hours under “Curriculum”; added “Certificate Programs section”; revised definition of Credit 
Hour; added under “transfer of credit policies” that institution should include a list of institutions with which it has 
established articulation agreements with. In June 2012, added “that includes members not otherwise employed or 
contracted by your institution” to 2nd paragraph under Standard I. 

• editorial: moved copy about faculty interaction and intellectual property rights to “Curriculum”  
• Standard II. (Changed “doctoral-level” to “graduate-level”)  
• Page 9: Standard VI: Qualifications and Duties of Owners, etc., added Standards VI. B and C. (6/12) 
• alternatives to high school transcripts requirement – pages 10-11 
• Page 11: Standard VII. Admission Practices (revised high school requirements and approved 

documentation (6/12) 
• additions to admission requirements for non-English speaking applicants – pages 12-13  

Standard VII: Admissions Practices: added minimum B1 English proficiency level identified within the common 
European Framework of Reference (CEFR) standards and assessed through various ESOL examinations – under 
“When Applicant’s Native Language is other than English”: (1/12) AND 

Under Experiential Equivalent Credit – added institution must have published evaluation standards similar to 
CAEL’s and a qualified individual with experience to oversee evaluations of learning portfolios. Also added 
CAEL’s “Ten Standards for Assessing Learning.” (1/12)

C.11. Policy on Change of Marketing Approach: Revised, added 1st paragraph; added “Partnering with non-U.S. 
sales organization and/or educational institutions for marketing and/or student support services” and added last 
paragraph on Commission’s right to order a comprehensive review. 

C.13. Policy on Re-Accreditation Review: Revised, renamed (was Policy on Five-Year Review); added that 
DETC publishes expiration date in directory and website; added statement on Commission’s right to order a 
comprehensive review 

C. 14. Policy on Student Achievement and Satisfaction: Added 3 new paragraphs on page 2 under “Outside 
independent assessments” stated institutions are expected to provide any data available to them that shows this 
outcome. 

In June 2012: added “In order to make it statistically valid, there must be at least five institutions in the group.” 
Page 6, B. Student Satisfaction, added “The institution should receive at least a 30% response rate to its surveys.” 
Other minor edits. 

C.15. Policy on Institutions Participating in Title IV: added section on reaccreditation 
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C.16. Policy on Special Visits: Revised, added header “Meeting Obligations of Accreditation” and added notifying 
the Commission of any “substantive change” 

C.17. Policy on International Activities: Revised, added 1st paragraphs; added “The Commission considers any 
decision to operate overseas to be a “substantive change”; added 1st paragraph under “Action,” added statement on 
Commission’s right to order a comprehensive review 

C.18. Policy on Annual Reports: Major revision. In June 2012, adopted “it must submit the appropriate audited or 
reviewed financial statements ….) on page 2 in 2nd bulletin item. 

C.20. Policy on Complaints: Major revision.

C.22. Policy on Information Provided to the U.S. Department of Education: Revised, added “any actions 
described in D.1.1. Actions Available to the Commission”; added next to last paragraph and last sentence “DETC 
will treat a contact or request from the U.S. Department of Education for information concerning an institution as 
being confidential, upon the specific request of the Department.” 

C.23. Policy on Credit Hour: New Policy. 

C.24. Policy on Non-U.S. Institutions: added first paragraph (institutions outside of the United States must 
petition the Accrediting Commission and request that its application be accepted.  

C.25. Policy on Change of Name: Major revision. In June 2012, “or adding a New Division” was added. 

C.27. Policy on Teach-Out Plans: Addition of new Federal requirements. Revised, added “a statement that 
describes any additional charges/fees and notification to students about the charges/fees” 

In June 2012, the following was added to the bottom of page 1: “For institution’s offering hybrid programs 
(distance study and required face-to-face instruction) an explanation and evidence as to how the teach-out 
institution has the capacity to provide the students with instruction and services without requiring the students to 
move or travel substantial distances from the closing institution, and the adequacy of the teach-out institution’s 
facilities and equipment. (6/12)” Also, in number 2 on page 2, the following was added: “For hybrid programs, the 
teach-out institution must be near the closing institution so as to not require students to move or travel substantial 
distances. (6/12)” 

C.28. Policy on Petition and Waivers: New policy, details what needs to be in a petition or waiver to the 
Commission and when it may be granted. 

C.29. Policy on Contracting for Educational Delivery: New Policy. 

C.30. Policy on High Schools: (new Policy) 

D.1. Providing the Chair’s Report: Revised, added that the Commission will consideration application, SER, 
Student Surveys and any third-party comments; added to next to the last paragraph on written notification. 

D.1.1. Actions Available to the Commission: Major revision. Added new Show Cause Action with definition. 
Added “good cause” and definition.  Deleted option to be accredited with stipulations. 

D.2. Appealing Commission’s Adverse Decision: Major revision; Revised, revised 2nd paragraph under “Appeals 
Panel” to clarify describe on qualifications of Appeals Panel members; added last sentence on page 1; and new 
“Timelines to Remedy Noncompliance” to page 2.
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D.3. Notification and Information Sharing: Revised and changed name (was Notifying Agencies and Public of 
Commission’s Decision: clarified three options and added reporting requirements to the U.S. Secretary of 
Education, and clarified reporting actions when an institution resigns or voluntarily withdraws, or when 
accreditation lapses; added new section under “Scope of Public Information,” “Sharing Information with 
Government Entities and Other Accrediting Agencies” “Authorized Disclosure Information” “Public Disclosure of 
Accreditation Status” and “Correction of Misleading or Inaccurate Information”; added “as part of its Accreditation 
to page 2. 

In June 2012, the following was added to the first paragraph: “Unless otherwise specified, the effective date of a 
Commission’s decision is the date on the letter notifying the institution of the Commission’s decision.” 

D.4. Retention of Commission Files: Major revision to simplify. 

In June 2012, the following was added to the first sentence: “in hard copy or electronic form” 

D.5. Reviewing, Adopting, and Circulating Standards, Policies, and Procedures: Revised, renamed (was 
Adopting and  Promulgating Standards, Policies, and Procedures); Revised section under “Origin of Standards, 
Policies and Procedures,” added new section under “Systematic Program Review” and “Process and Procedure for 
Adoption,” added numbers 3-7 under “Circulation of Accreditation Standards” section, and added new section 
under “Publications” 

In June 2012, the following was added to page 3 (as the 4th paragraph): “Whenever the Commission determines that 
exigent circumstances exist that necessitate that a material change in the Commission’s standards, policies or 
procedures become final and effective immediately, it shall publish the change in final form without regard to the 
notice and comment procedures set forth in Procedure D.1. Interested parties will be afforded an opportunity to 
comment on the change as soon as practicable after it is published.  All such comments will be considered by the 
Accrediting Commission. (6/12)” 

D.6. Undergoing an On-Site Visit: Revised, added policy name for C.21. and deleted “Board Members” 

D.8. Conflict of Interest Policy (New - was Standards of Ethics and Professionalism for Accreditation 
Participants): All new. Must be read and signed by any Accrediting Commissioner, Evaluator, Subject Specialist, 
Consultant, Administrative Staff, Appeals Panel Member, or DETC employee annually. 

In June 2012, “relative” was replaced with “family member” 

D.8.1. Conflict of Interest Disclosure Form: New. Must be read and signed by any Accrediting Commissioner, 
Evaluator, Subject Specialist, Consultant, Administrative Staff, Appeals Panel Member, before reviewing an 
institution.

In June 2012, “relative” was replaced with “family member” 

D.9. Code of Conduct for On-Site Evaluators: New, must be read and signed for all evaluators before reviewing 
an institution. 

D.10. Selection and Training of Commissioners: Revised, clarified make up of Commission; added procedures 
for selecting and training commissioner and “conflict of interest” requirement; and other revisions. 

In June 2012,  the following was added to paragraph 2: “the Executive Director first interviews the nominees to see 
if they are willing to perform the responsibilities required of Commissioners, including completing the training, 
time commitments, meeting dates, etc., and to make certain to identify any conflict of interests.” AND
“Commissioners have the opportunity to interact with nominees as public commissioner candidates are invited to 
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observe an Accrediting Commission meeting before the Commission votes on appointments.” Was added to 
paragraph 4. 

D.11. Selection and Training of Evaluators: revised and renamed (was C.23. Policy on Selection and Training of 
Evaluators); added the new code of conduct requirement and conflict of Interest Disclosure Form; added new 
section on Conflict of Interest Policy; added “Each on-site committee will have an academic and administrative 
personnel represented” on page 1 and listed new guide (B.7.) on page 4. 

D.12. Selection and Training of the Appeals Panel Members: New, procedures for selecting and training DETC 
Appeals Panel Members 

D.13. Third-Party Comments: New, procedures for requesting, reviewing and acting on Third-Party Comments. 

E.1. Fees: updated page 3 to reflect new applications.

E.2. Application for Accreditation: Revised, added “avocational” to selection of courses and programs offered; 
added “It also acknowledges that accreditation information may be shared with other accrediting agencies and 
government entities” to page 4. 

E.6. Annual Report: Revised, added more requirements under Section I.; added “reported significant growth in the 
number of new enrollments” and “the programs receiving the largest percentage of growth” in Certified area; 
revised numbers 2, 3, and 6, under Section III; and added policy references under section VII. 

In June 2012, the second paragraph under VI. Report on Financial Condition was revised to state: “If your 
institution shows a negative amount on lines 2, 4, or 5 for 2011, please submit the appropriate audited or reviewed 
financial statements no later than 90 days after the submission of the Annual Report. (Please refer to C.8. Policy on 
Annual Reports and  C.10. Policy on Financial Statements.) (10/11)”

E.7. Annual Report with Title IV: Revised (same as above), and added statement on who is primary accreditor 
under section VI. And request for ECAR. 

E.14. Application for Change of Ownership/Management: New, must be submitted at least 30 days before a 
change of ownership or management. 

E.15. Application for Change of Location or New Administrative Site: New form to accompany C.4. Policy on 
Change of Location or New Administrative Site 

E.16. Application for New Combination Distance Study-Resident Programs or Training Sites: New form to 
accompany C.7. Policy on Approval of New Combination Distance Study-Resident Programs or Training Sites. 

E.17. Glossary: Renumbered, Revised, added definitions for: Academic; Administrator; Certificate Program; 
Conflict of Interest; Correspondence Education; Credit Hours; Diploma; Distance Education; Electronic Signature; 
GED; Good Cause; IELTS; Intellectual Property Rights; Show Cause; and Vocational. 

8/16/12 



Distance Education and Training Council 2012 Fall Workshop

                   
Please rate the following subjects:         Excellent    Good          Fair        Poor    Awful

The topic1.      	 			 				
 

Presenter’s command of subject matter 2. 	 			 				

The method of presentation3. 			 	 			 					

Usefulness of the information 4.   	 			 					

5.   Opportunity for questions and  	 			 				
 discussion 

6.   Audiovisuals as an aid   	 			 				
 to understanding the topic

Overall quality of the presentation7. 		 	 			 				

8.   What was your favorite part of the presentation?

What was your least favorite part?9. 

 What is one thing you learned from this presentation? 10. 
 

Would you like to see this speaker present at Future DETC Meetings (circle one)? 11. 
 
    Yes    No

Thank you for your cooperation in evaluating the speakers! Remember, you can complete your 
evaluation online at http://www.etouches.com/esurvey/detcworkshop!

DETC Fall Workshop
October 14-16, 2012

DETC Staff Answers Your Questions 
About Standards, Policies and Procedures 

DETC Staff



Distance Education and Training Council 2012 Fall Workshop

               
Please rate the following subjects:       Excellent      Good          Fair        Poor    Awful

Pre-Meeting Information1.    	 			 				
and registration process   

Venue: The Eldorado Hotel & Spa   2. 	 			 				

The Fall Workshop Program 3. 	 	 			 						
(spiral bound) 

The Fall Workshop website 4.    	 			 					
 

5.   Quality of General Sessions   	 			 				
  
6.   Quality and Variety of Food   	 			 				

7.   Your overall experience    	 			 				 
             at the Fall Workshop

8.   What was your favorite part of the Fall Workshop? 

9.   If you could change one thing about the Fall Workshop what would it be? 
 

10.  What is something you’ve seen at another meeting that you would like to see 
implemented at the DETC’s Annual Conference next April?  

 
Thank you for your cooperation in evaluating the Fall Workshop! Remember, you can complete 

your evaluation online at http://www.etouches.com/esurvey/2012workshop!

DETC Fall Workshop
October 14-16, 2012

Workshop Evaluation Form

Please complete this evaluation with regard to the Fall Workshop as a whole. Your honest feedback is 
the best way to improve future DETC meetings!



October 16, 2012

I’d like to extend my sincere thanks to all of you for attending the Distance Education and Training Coun-
cil’s 2012 Fall Workshop. At DETC, we believe a commitment to learning is one of the hallmarks of true 
leadership. Our goal is to provide current, innovative programs to make a real difference in your work and 
life. Your attendance and participation are what makes our meetings worthwhile.

I’d like to specially thank all of our Workshop presenters. I very much appreciate the time and effort they 
took to document and share their ideas with us. Everyone is very grateful for their hard work.

Also, a thank you to Rob Chalifoux for planning and organizing the meeting, and trying to make sure ev-
erything runs smoothly along the way.

If this is your first DETC meeting, I hope you enjoyed it, and you established new contacts and expanded 
your network of peers. If you are a DETC meeting veteran, I hope you were able to reconnect with your 
colleagues and continue the communication and exchange of ideas that makes all DETC institutions ex-
traordinary. 

Again, many thanks for being here. By joining us, you have demonstrated a commitment to learning and 
leadership, and set an example for other distance education institutions. I hope everyone leaves Tennessee 
full of ideas to put into practice at your institution. Most of all, I hope the Workshop has left you ener-
gized, creative, and proud to be at the forefront of the distance education field.

In our effort to continue facilitating learning and advancement in the distance education community, 
DETC’s 87th Annual Conference will take place April 14-16, 2013 at the InterContinental Mark Hopkins 
Hotel in San Francisco. Mark your calendars today so your institution will be able to send a representative 
to the 87th Annual Conference!

Save travels,

Mr. Michael P. Lambert 
Executive Director, Distance Education and Training Council



Save the Date for DETC’s Annual Conference! 

DETC’s 87th Annual Conference
April 14-16, 2013

The InterContinental Mark Hopkins Hotel 
San Francisco, CA

Save the date now to attend DETC’s 87th Annual Conference next April in San 
Francisco. Look for more information coming soon on the DETC website!

Interested in Presenting at the Annual Conference? The Call for Proposals is open 
now! Visit www.detc.org/87thannualconference/proposals to submit your proposed 
Annual Conference Session!



Note: The included registration list is current as of October 8th, 2012. An up-to-date list is available on the Work-
shop website

DETC 2012 Fall Workshop 

Registration List
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Abraham Lincoln University 
3530 Wilshire Boulevard, Suite 1430 
Los Angeles, California 90010 
(213) 252-5100 

Daryl Fisher-Ogden (dfisher-ogden@alu.edu)  
Jessica Park (jpark@alu.edu)  
Roy Winter (rwinter@alu.edu)  
 
Allied American University 
22952 Alcalde Drive 
Laguna Hills, California 92653 
(949) 598-0875 

Charli Hislop (chislop@allied.edu)  
Bonny Nickle (bnickle@allied.edu)  
Parrish Nicholls (pnicholls@allied.edu)  
 
American College of Healthcare 
Sciences 
5940 SW Hood Avenue 
Portland, Oregon 97239 
(503) 244-0726 

Dorene Petersen (dorenepetersen@achs.edu)  
Erika Yigzaw (erikayigzaw@achs.edu)  
 
American College of Technology 
2700 North Belt Highway 
Saint Joseph, Missouri 64506 
(816) 279-7000 

Ramsey Atieh (ramsey@acot.edu)  
Lute Atieh (lutea@acot.edu)  
 
 
 
 
 
 

American Graduate University 
733 North Dodsworth Avenue 
Covina, California 91724 
(626) 966-4576 

Paul McDonald (paulmcdonald@agu.edu)  
Donald Sirney (dpsirney@aol.com)  
Marie Sirney (mariesirney@agu.edu)  
 
American Heritage University of 
Southern California 
255 North D Street 
San Bernardino, California 92401 
(909) 884-9000 

Tony Ogiamien (president@amheritageuniv.net)  
 
American Sentinel University 
2260 South Xanadu Way 
Aurora, Colorado 80014 
(303) 223-4767 

Mary Adams 
(mary.adams@americansentinel.edu) 
Tim Adams (tadams2347@me.com)  
 
Andrews University 
8903 U.S. Highway 31 
Berrien Springs, Michigan 0 
(269) 471-6515 

Ethan Jones (ethanj@andrews.edu)  
Alayne Thorpe (alayne@andrews.edu)  
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Apollos University 
17011 Beach Boulevard, Suite 900 
Huntington Beach, California 92647 
(714) 841-6252 

John Curcio (jcurcio@apollosuniversity.edu)  
Paul Eidson (dreidson@apollosuniversity.edu)  
Scott Eidson 
(drseidson@apollosuniversity.edu)  
 
Ashworth College 
6625 The Corners Parkway 
Norcross, Georgia 30092 
(770) 729-7288 

Leslie Gargiulo 
(lgargiulo@ashworthcollege.edu)  
John Riser (jriser@ashworthcollege.edu)  
 
Aspen University 
720 South Colorado Boulevard, Suite 1150 N 
Denver, Colorado 80246 
(303) 333-4224 

Gerry Williams (gwilliams@aspen.edu)  
 
Atlantic University 
215 67th St. 
Virginia Beach, Virginia 23502 
757-457-7172 

Lynne Miceli (lynne.miceli@atlanticuniv.edu)  
 
Australian Tertiary Education Quality 
and Standards Agency 
Level 14, 530 Collins Street 
Melbourne, Victoria  3001 
AUSTRALIA 
(61) 3830-62434 

Leonard Webster 
(leonard.webster@teqsa.gov.au)  
 
 

 
Brigham Young University 
120 MORC 
Provo, Utah 84602 
(801) 422-8711 

Veldon Law (veldon.law@byu.edu)  
 
Brighton College 
7332 East Butherus Drive 
Scottsdlae, Arizona 85260 
(602) 212-0501 

Kathleen Mirabile 
(kmirabile@brightoncollege.edu)  
 
California Coast University 
925 North Spurgeon Street 
Santa Ana, California 92701 
(714) 547-9625 

Murl Tucker (mtucker@calcoast.edu)  
 
California InterContinental University 
1470 Valley Vista Drive, Suite 150 
Diamond Bar, California 91765 
(909) 718-7043 

Rax Ribadia (rax.ribadia@caluniversity.edu)  
Troy Roland (troy.roland@caluniversity.edu)  
 
California Southern University 
930 Roosevelt 
Irvine, California 92620 
(714) 882-7819 

Barbara Grimes (bgrimes@calsouthern.edu)  
Caroll Ryan (cryan@calsouthern.edu)  
 
Catholic Distance University 
120 East Colonial Highway 
Hamilton, Virginia 0 
(540) 338-2700 

Marianne Evans Mount (mmount@cdu.edu)  
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Center for Innovative Education and 
Prevention 
39 Sandy Cove Road 
Sarasota, Florida 32789 
(941) 400-6705 

Marcus Conyers (marcus@ciep.org)  
Donna  Wilson (donna@ciep.org)  
 
Cincinnati State Technical and 
Community College 
PO Box 42783 
Cincinnati, Ohio 45242 
(513) 236-6377 

Timothy Mott (mott_tim@yahoo.com)  
 
Columbia Southern University 
21982 University Lane 
Orange Beach, Alabama 36561 
(251) 923-4049 

Jon  Crispin 
(jon.crispin@columbiasouthern.edu)  
Robert  Mayes 
(robert.mayes@columbiasouthern.edu)  
Karen  Smith 
(karen.smith@columbiasouthern.edu)  
 
Diamond Council of America 
3212 West End Avenue, Suite 400 
Nashville, Tennessee 37203 
(615) 385-5301 

Sheralyn Ross (mikeross4@windstream.net)  
Mike Ross (mikeross4@windstream.net)  
 
 
 
 
 
 

Distance Education and Training 
Council 
1601 18th Street, NW Suite 2 
Washington, District of Columbia 20009 
202-234-5100 

Nan Bayster Ridgeway (nan@detc.org)  
Rob Chalifoux (rob@detc.org)  
Mike Lambert (mike@detc.org)  
Sally Welch (sally@detc.org)  
 
EC-Council University 
6330 Riverside Plaza Lane, NW Suite 210 
Albuquerque, New Mexico 87120 
(505) 341-3228 

Dr. Joan Franklin (carrie.mcculloch@eccuni.us)  
Dr. Karyl Lyne (carrie.mcculloch@eccuni.us)  
 
Elise Scanlon Law Group 
1501 M Street, NW Seventh Floor 
Washington, District of Columbia 20005 
(202) 872-6767 

Elsie Scanlon 
(elise.scanlon@elisescanlonlawgroup.com)  
 
Graduate School USA 
600 Maryland Avenue, SW Suite 130 
Washington, District of Columbia 20774 
(410) 867-7378 

Sharon Fratta-Hill 
(sharon.fratta@graduateschool.edu)  
 
Grantham University 
8245 Monticello Drive 
Pensacola, Florida 32514 
(850) 380-6372 

Jeffrey Cropsey (jcropsey@grantham.edu)  
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Gregory & Partners 
272 Fallen Palm Drive 
Casselberry, Florida 32707 
(407) 951-5115 

Elaine Gregory 
(elaine@gregoryandpartners.com)  
Ronald Gregory 
(ron@gregoryandpartners.com)  
 
Harrison Middleton University 
1105 East Broadway Road 
Tempe, Arizona 85282 
(877) 248-6724 

Susan Chiaramonte (schiaramonte@hmu.edu)  
David Curd (dwcurd@hmu.edu)  
Walter Miller (wmiller@hmu.edu)  
 
Holmes Institute 
573 Park Point Drove 
Golden, Colorado 80401 
(720) 279-8990 

Marilyn Connolly (lconnolly@csl.org)  
 
Huntington College of Health Sciences 
1204-D Kenesaw Avenue 
Knoxville, Tennessee 37919 
(865) 524-8079 

Greg  Green (greg.green@rgc-a.com)  
Jennifer Green (jgreen@hchs.edu)  
 
Innova College 
703 NW 62 Avenue, Suite 210 
Miami, Florida 33126 
(305) 575-1300 

Cristina Espinoza-Alguera 
(cristina.espinoza@innovacollege.com)  
 
 
 
 

Insight University 
411 St. Michael Drive, Suite 2 
Santa Fe, New Mexico 87505 
(310) 578-5322 

Gregory Stebbins (stebbinsg@insightu.net)  
 
Inste Bible College 
2302 SW Third Street 
Ankeny, Iowa 50023 
(515) 289-9200 

Leona Venditti (lvenditti@inste.edu)  
Nicholas Venditti (nvenditti@inste.edu)  
 
Institute for Integrative Nutrition 
3 East 28th Street, Floor 12 
New York, New York 10016 
(812) 322-6514 

Greg Braxton-Brown (gbb.iue.edu@gmail.com)  
 
International Sports Sciences 
Association 
1015 Mark Avenue 
Carpinteria, California 93013 
(800) 892-4772 

Patrick Gamboa (pgamboa@issaonline.edu)  
Karena Gamboa (pgamboa@issaonline.edu)  
Sarah  McDonough 
(smcdonough@issaonline.edu)  
 
Irvine University 
10900 183rd Street, Suite 330 
Cerritos, California 90703 
(562) 865-7111 

Anthony Lee (anthonylee@irvineuniversity.edu)  
David McKinney 
(davidmckinney@irvineunivesity.edu)  
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John Hancock University 
111 North Canal Street, Suite 380 
Chicago, Illinois 60606 
(312) 589-7470 

Virginia Carlin (vcarlin@ellis.edu)  
Andrew Carpenter (acarpenter@ellis.edu)  
Raymond Rodriguez (rrodriguez@ellis.edu)  
 
Marine Corps Institute 
912 Charles Poore Street SE Washington Navy 
Yard 
Washington, District of Columbia 20391 
(202) 685-7476 

Wilfrid Kirkbride (wilfrid.kirkbride@usmc.mil)  
Dvora Sheremata 
(Dvora.Sheremeta@usmc.mil)  
 
New Charter University 
543 Howard Street 
San Francisco, California 94105 
(415) 494-8240 

Karen Baldeschwieler 
(kbaldeschwieler@unow.com)  
Salvatore Monaco (smonaco@unow.com)  
 
New Learning Resources Online 
1435-B Lelia Drive 
Jackson, Mississippi 39216 
(601) 982-7827 

Nancy New (nnew@newsummitschool.com)  
 
Oregon Office of Degree Authorization 
775 Court Street NE 
Salem, Oregon 97301 
(503) 373-0072 

Jennifer Diallo (jennifer.diallo@state.or.us)  
 
 
 
 

O'Reilly School of Technology 
1005 Gravenstein Highway North 
Sebastopol, California 95472 
(707) 827-7255 

Scott Gray (scott@oreilly.com)  
Debra Woods (dwoods@oreillyschool.com)  
 
Penn Foster 
925 Oak Street 
Scranton, Pennsylvania 18515 
(570) 961-4692 

Connie Dempsey 
(connie.dempsey@pennfoster.edu)  
 
PlattForm Higher Education 
15500 West 113th Street, Suite 200 
Lenexa, Kansas 66219 
(913) 254-6000 

Lyle Kraft (lylek@plattformad.com)  
Joe Mulvihill (joe.mulvihill@plattformad.com)  
 
ProctorU 
1824 Holmes Street, Building E 
Livermore, California 94550 
(925) 273-9533 

Dave Dutra (ddutra@proctoru.com)  
Don Kassner (dkassner@proctoru.com)  
 
Rockbridge Seminary 
2733 East Battlefield Street, Suite 110 
Springfield, Missouri 75056 
(866) 931-4300 

Daryl Eldridge (daryl.eldridge@gmail.com)  
Sam Simmons (sam.simmons@rsconnect.org)  
 
Ryokan College 
11965 Venice Boulevard, Suite 304 
Los Angeles, California 90066 
(310) 390-7560 

Steve Arthur (steve@ryokan.edu)  
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Shiloh University 
100 Shiloh Drive 
Kalona, Iowa 52247 
(319) 656-2447 

Molly Reeves (reeves.molly@gmail.com)  
Christopher Reeves 
(chris.reeves@shilohuniversity.edu)  
 
Sonoran Desert Institute 
10245 East Via Linda, Suite 102 
Scottsdale, Arizona 85258 
(480) 314-3102 

Larry Gudis (larry.gudis@sdi.edu)  
 
Southwest Kingston University 
5999 Summerside Drive 
Dallas, Texas 75252 
(214) 755-6874 

Manish Nair (mmnairmd@gmail.com)  
 
Southwest University 
2200 Veterans Memorial Boulevard 
Kenner, Louisiana 70062 
(504) 468-2900 

Grayce Lee (drlee@southwest.edu)  
 
Southwestern Law School 
3050 Wilshire Boulevard 
Los Angeles, California 90010 
(213) 738-6691 

Patrick Pyle (ppyle@swlaw.edu)  
 
Teacher Education University 
1079 West Morse Boulevard, Suite B 
Winter Park, Florida 32789 
(800) 523-1578 

Kristi Bordelon (kristi.bordelon@teu.edu)  
 
 

The Taft University System 
3700 South Susan Street, Suite 200 
Santa Ana, California 92704 
(714) 850-4800 

David Boyd (boyd@taftu.edu)  
 
Union University of California 
16 N Marengo Avenue, Suite 602 
Pasadena, California 0 
626-432-1699 

Joseph Lee (joe@lblawoffices.com)  
Tu Truong (truongt@uuc.edu)  
 
Universidad Internacional 
Iberoamericana 
PO Box 3385 
Arecibo, Puerto Rico 0 
(787) 878-2123 

Jose E. Valentin-Mercado 
(jose.valentin@unini.org)  
 
University of Fairfax 
2070 Chain Bridge Road, Suite G-100 
Vienna, Virginia 22182 
(703) 790-3265 

Jo-Ann Rolle (jrolle@ufairfax.edu)  
 
University of Philosophical Research 
3910 Los Feliz Boulevard 
Los Angeles, California 90027 
(323) 663-2167 

Debashish Banerji (debbanerji@uprs.edu)  
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University of St. Augustine for Health 
Sciences 
1 University Boulevard 
St Augustine, Florida 32086 
(904) 826-0084 

Cindy Mathena (cmathena@usa.edu)  
Stanley Paris (sparisr@usa.edu)  
 
University of St. Augustine for Health 
Sciences 
700 Windy Point Drive 
San Marcos, California 92069 
(760) 591-3012 

Wanda Nitsch (wnitsch@usa.edu)  
 
Weston Distance Learning, Inc. 
2001 Lowe Street 
Fort Collins, Colorado 80528 
(970) 282-6323 

Janet Perry 
(JanetP@westondistancelearning.com)  
Ann Rohr (AnnR@westondistancelearning.com)  
 
WICHE Cooperative for Educational 
Technologies 
3035 Center Green Drive 
Boulder, Colorado 80501 
3035410305 

Russell Poulin (rpoulin@wiche.edu)  
 
World Education University 
515 North Palm Canyon, Building B 
Palm Springs, California 92262 
(615) 585-1434 

Scott Hines (scott@theweu.com)  



Distance Education 
and Training Council

1601 18th St. NW, Suite 2
Washington, DC 20009

www.detc.org




