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OUR TRANSFORMING HIGHER EDUCATION 

CONTEXT

• Universities are increasingly pressured to

prepare graduates with the requisite

knowledge and skills and the ethical and

social responsibility to meet the very dynamic

and transient workforce needs arising from

what is dubbed ‘the 4th Industrial Revolution’.
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OUR TRANSFORMING HIGHER EDUCATION 

CONTEXT

Key drivers of this transformation include:

• Ongoing technological and digital innovation and

advancement that is influencing and shaping global

society in a revolutionary manner;

• Changing global demographics, growing concerns

around the sustainability of the planet and the

development of a global citizenry;
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OUR TRANSFORMING HIGHER EDUCATION 

CONTEXT

• A co-dependent, yet increasingly conflicted and

profoundly unequal world; and

• A complex array of higher education stakeholders

and role players who are reshaping our

understanding and practice of education in

fundamental ways, mostly as a result of the creation

and/or leveraging digital instruments, platforms and

communication.
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OUR TRANSFORMING HIGHER EDUCATION 

CONTEXT

• Institutions of higher learning are not only under pressure to promote

access, affordability, and to produce quality and relevant graduates in this

transforming environment and opaque future, but at the same time, they

are also tasked to enhance individuals’ core competencies and

dispositions (i.e., “noneconomic” benefits) such as: the ability to think

logically, the capacity to challenge the status quo, and the desire to

develop sophisticated values for entry into the highly competitive global

labour market (Brennan, Durazii, & Sene, 2013; Selingo, 2016; Tilak,

2008; Washburn, 2005); and the commitment to be responsible and critical

global citizens, deeply seized with sustainability , governance and

personal ethics and sound and transparent governance. One notes the

encapsulation of these competencies and dispositions in the definition of

the Fourth Industrial Revolution (4IR).
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THE GROWING INFLUENCE OF TECHNOLOGY AND 

DIGITISATION

• The World Economic Forum (2019) sums up the 4th

Industrial Revolution as follows:

“The Fourth Industrial Revolution represents a

fundamental change in the way we live, work and

relate to one another. It is a new chapter in human

development, enabled by extraordinary technology

advances commensurate with those of the first, second

and third industrial revolutions.
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• These advances are merging the physical, digital

and biological worlds in ways that create both huge

promise and potential peril. The speed, breadth and

depth of this revolution is forcing us to rethink how

countries develop, how organisations create value

and even what it means to be human.
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THE GROWING INFLUENCE OF TECHNOLOGY AND 

DIGITISATION

• The Fourth Industrial Revolution is about more than

just technology-driven change; it is an opportunity to

help everyone, including leaders, policy-makers and

people from all income groups and nations, to

harness converging technologies to create an

inclusive, human-centred future.
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THE GROWING INFLUENCE OF TECHNOLOGY 

AND DIGITISATION

• The real opportunity is to look beyond technology

and find ways to give the greatest number of people

the ability to positively impact their families,

organisations and communities” (p.1).
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TRANSFORMING TEACHING AND LEARNING FOR 

FUTURE GENERATIONS

• In the context provided above, four key drivers of

curriculum transformation for relevance may be

suggested. These are:

1. Contextual relevance and responsiveness

• To ensure relevance and purpose, curriculum

transformation must be informed and grounded within

specific socio-economic, political, environmental,

intellectual and regulatory paradigms. Ideally

consideration should be given to:

• Previously marginalised narratives, voices and

subjugated knowledges, including indigenous knowledge

systems. 10



TRANSFORMING TEACHING AND LEARNING FOR 

FUTURE GENERATIONS

• Subjecting local knowledge systems to intellectual

interrogation and contestation to prevent parochial

insularity and their uncritical acceptance and

elevation as “immutable truths.”

• Interrogating divisive or discriminatory

categorisations such as culture, gender, sexuality,

race and culture within all disciplines.
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TRANSFORMING TEACHING AND LEARNING FOR 

FUTURE GENERATIONS

• Multi-stakeholder interrogation of the role and

potential of disciplines to contribute to the

development of society and a dignified and

sustainable life for citizens.

• Contributing to the development of a socially aware,

responsive and responsible citizenry endowed with

the ability to think and question critically and with

discernment; engage in reasoned debate; exercise

critical literacy and evaluate and conceptualise at a

sophisticated level.
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TRANSFORMING TEACHING AND LEARNING FOR 

FUTURE GENERATIONS

• Link teaching materials to the students’ life worlds,

harnessing and conducting an up-to-date and

relevant research, with particular foci on Multi-Inter

and Transdisciplinarity.

• The bespoke design compulsory signature courses

for “non-academic” educational imperatives such as

ethics, ethical governance and sustainability.
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TRANSFORMING TEACHING AND LEARNING FOR 

FUTURE GENERATIONS

2. Epistemological diversity but with “own world”

centricity

• Developing indigenous and transformed knowledge

canon cannot and should not happen in a vacuum.

• Curriculum transformation must encourage and

inculcate epistemological diversity to prevent

parochialism and encourage a globalised world view.
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TRANSFORMING TEACHING AND LEARNING FOR 

FUTURE GENERATIONS

Encouraging epistemic diversity will facilitate the

metaphorical “crossing of borders” and expose

students to different ways of knowing and

experiencing. Epistemological diversity should also

include:

• Locating received theories in local contexts and

seeing subjugated indigenous knowledges as

legitimate sources of theoretical abstraction.
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TRANSFORMING TEACHING AND LEARNING FOR 

FUTURE GENERATIONS

• Mining and reviving/reclaiming knowledges and

practices that have been devalued and marginalised

and, in some cases, decimated and distorted by

Eurocentrism and epistemic hegemony.
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TRANSFORMING TEACHING AND LEARNING FOR 

FUTURE GENERATIONS

• Honestly and critically reckoning with the

histories of all disciplines and dominant

traditions within disciplines to examine their

underlying and exclusionary biases. Such biases

would include race, class, culture, gender, etc.

and the forms of violence and

oppression/suppression that has been and

continues to be associated with these.
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TRANSFORMING TEACHING AND LEARNING FOR 

FUTURE GENERATIONS

• Rediscovering, reconceptualising and reorganising at

a structural level, the way in which knowledges and

sources of knowledge are organised, valued and

represented within disciplines and subject areas.
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TRANSFORMING TEACHING AND LEARNING FOR 

FUTURE GENERATIONS

3. Re-evaluating, rethinking, renewing and 

redesigning pedagogy and didactics

• Relevant, quality and effective curriculum

transformation must be accompanied by up-to-date

pedagogical methodologies and approaches within

disciplines.
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TRANSFORMING TEACHING AND LEARNING FOR 

FUTURE GENERATIONS

• Further consideration in pedagogical redesign would

require:

• Being cognisant of, and critically interrogating,

certain “invisible” or “marginalised” groups including

racial, gender, religious and cultural minorities and

removing pedagogical and classroom hindrances to

ensure access, inclusivity and success.
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TRANSFORMING TEACHING AND LEARNING FOR 

FUTURE GENERATIONS

• Being open and willing to harness the

affordances of technology and incorporate them

in new modes of delivery, provided that staff

members are properly trained in their use, and

students have equal access to the necessary

instruments and the internet.
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TRANSFORMING TEACHING AND LEARNING FOR 

FUTURE GENERATIONS

• Considering inquiry-led teaching and learning that

balances traditional assessment with other modes of

assessment including those which may make full use

of technology.

• Ensuring an inclusive “safe” and nurturing

environment for students that will facilitate a positive

and productive learning experience and result in

graduates who are able to navigate any environment

confidently and effectively.
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TRANSFORMING TEACHING AND LEARNING FOR 

FUTURE GENERATIONS

4. Locating curriculum transformation within

institutional transformation

• By its very nature, curriculum transformation is a

highly emotive issue, evoking concerns about

academic freedoms and institutions autonomy, as

well as maintenance of the brand, status and

reputation of the university.
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TRANSFORMING TEACHING AND LEARNING FOR 

FUTURE GENERATIONS

• However, it is also true that the traditional spaces,

symbols, narratives, business models, hierarchies,

policies and processes and embedded institutional

cultures which constitute a given university, might in

themselves present a serious barrier to the kind of

curriculum and pedagogical transformation that is

required to bring about relevance and progress.
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CONCLUSION

• Universities that wish to survive and thrive have no other

option than to reinvent themselves through a futures-

centric mindset that includes a multi-stakeholder, broadly

participative leadership and management, collaborative

business models, a fundamental commitment to

sustainability through ethical stewardship of the

institutional and the planet’s resources, a genuine

appreciation of the people who comprise the university

community, and quality, relevant courseware,

assessment practices and student support, that will

prepare graduates for an uncertain future and provide a

foundation for future flourishing.
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